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ΠΕΡΙΛΗΨΗ 

Ιωάννα Χλέτση: H Ολική Αισθητηριακή-Κινητική Απόκριση στη διαδικασία εκμάθησης της 

αγγλικής γλώσσας ως δεύτερη γλώσσα σε μικρούς μαθητές σε συνδυασμό με άλλες 

μεθόδους διδασκαλίας. 

(Με την επίβλεψη της Δρ. Ελιζάνας Πολλάτου, Αναπληρώτριας Καθηγήτριας) 

 

       Η διδασκαλία της αγγλικής γλώσσας είναι ένας εκπαιδευτικός τομέας υψίστης σημασίας 

στον σημερινό παγκoσμιοποιημένο και πολυπολιτισμικό κόσμο. Υπάρχει πληθώρα 

προσεγγίσεων και μεθόδων που είναι διαθέσιμες για τους καθηγητές της αγγλικής γλώσσας να 

εφαρμόσουν στις τάξεις τους. Η μέθοδος της Ολικής Αισθητηριακής-Κινητικής Απόκρισης, 

γνωστή ως TPR (Total Physical Response), είναι μία από αυτές και χρησιμοποιείται συχνά 

στην διδασκαλία νεαρών μαθητών. Σκοπός της παρούσας έρευνας είναι να διαπιστώσει αν μια 

τέτοια επιλογή είναι όντως αποτελεσματική για την κατάκτηση της αγγλικής γλώσσας από 

τους μικρούς μαθητές και αν αυτό ισχύει, να δείξει πώς ακριβώς μπορεί να εφαρμοστεί στην 

τάξη. Προκειμένου να μετρηθεί η αποτελεσματικότητα της TPR, αναλύθηκαν δώδεκα μελέτες 

μέσω της διαδικασίας της ποιοτικής ανάλυσης εγγράφων (δεδομένων). Οι μελέτες 

επιλέχθηκαν βάσει συγκεκριμένων κριτηρίων και το περιεχόμενό τους κατηγοριοποιήθηκε 

στον τίτλο, τον συγγραφέα, το έτος, το αποτέλεσμα και τις επιπτώσεις. Η αποτελεσματικότητα 

μετρήθηκε ως προς την απόκτηση λεξιλογίου και γραμματικής και σε σχέση με άλλες 

μεθόδους. Τα αποτελέσματα της παραπάνω ανάλυσης έδειξαν ότι στη συντριπτική 

πλειονότητα των δώδεκα μελετών, η TPR βρέθηκε να είναι ιδιαίτερα αποτελεσματική για την 

εκμάθηση της αγγλικής γλώσσας από νεαρούς μαθητές. Μόνο μία μελέτη δεν απεικόνισε 

καμία διαφορά στην αποτελεσματικότητα της TPR σε σχέση με άλλες μεθόδους. Με βάση το 

παραπάνω εύρημα, συζητήθηκαν διάφοροι τρόποι εισαγωγής της μεθόδου TPR και δόθηκε 

ιδιαίτερη προσοχή στην εφαρμογή της για την εκμάθηση της αγγλικής γλώσσας στο πλαίσιο 

της Φυσικής Αγωγής.  

 

Λέξεις-κλειδιά: TPR, απόκτηση λεξιλογίου, απόκτηση γραμματικής, CLIL 
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ABSTRACT 

Ioanna Chletsi: Total Physical Response in the language learning process of English as a 

second language in young learners in coordination with other teaching methods. 

(Under the supervision of Dr. Elisana Pollatou, Associate Professor) 

 

       English language teaching is an educational field of paramount importance in today’s 

global and multicultural world. There is a plethora of approaches and methods that are available 

for the English language teachers to apply in their classrooms. The Total Physical Response 

method, known as TPR, is one of them and it is often used for teaching young learners. The 

aim of the current research is to find out whether such a choice is actually effective for the 

young learners’ acquisition of English language and if this is the case, to show how exactly it 

can be implemented in the classroom. In order to measure TPR’s effectiveness, twelve studies 

were analyzed through the qualitative process of document analysis. The studies were chosen 

upon specific criteria and their content was categorized into the title, author, year, result and 

implications. The effectiveness was measured in terms of vocabulary and grammar acquisition 

and in relation to other methods. The results from the above analysis showed that in the vast 

majority of the twelve studies, TPR was found to be highly effective for English language 

learning among young learners. Only one study did not depict any difference in the 

effectiveness of TPR in relation to other methods. Based on the above finding, various ways to 

introduce TPR were discussed and special attention was given to the application of the TPR 

method to learn English in the context of Physical Education.  

 

Key-words: TPR, vocabulary acquisition, grammar acquisition, CLIL  
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 I: TOTAL PHYSICAL RESPONSE IN THE LANGUAGE LEARNING 

PROCESS OF ENGLISH AS A SECOND LANGUAGE IN YOUNG 

LEARNERS IN COORDINATION WITH OTHER TEACHING 

METHODS 

 

 

The first chapter presents the background of the research, refers to its objectives and reports 

the significance that it entails for the field of English Language Teaching (ELT). 

 

Research Background 

 

English Language Teaching constitutes a crucial part of the educational field today due to 

the globalization and the multi-cultural nature of modern society. Most of the schools in 

different countries are gradually incorporating English into their curriculum from an early age 

but even adults try to either learn or improve it. Thus, discussions and research about the most 

effective methods for second language learning have played a very prominent role during the 

last decades. 

The birth of language teaching methods can be placed back to the mid-nineteenth 

century when the first oppositions towards Grammar-Translation1 method were aroused. Since 

then, we have witnessed the emergence of a plethora of different methods and approaches. 

Whereas the quest during the 20th century was to find the most efficient language teaching 

method that will help students attain mastery of the desired foreign language, we currently live 

in a post-method era. This means that no single method can be viewed as the best one since the 

needs, aptitudes, abilities and educational circumstances of the learners vary. During the last 

two decades, the field of foreign language teaching does not search for the ‘right’ method but 

rather views the combination of various methods as the best strategy (Tavakoli & Jones, 2018). 

This modern tendency places a huge responsibility upon the teacher to choose the 

method or methods which will best work for their classrooms. Maybe for a specific classroom 

                                                             
1This method was dominant in the field of foreign language teaching since antiquity and is still used today in 
some parts of the world either exclusively or in combination with other methods. 
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Communicative Language Teaching (CLT)2 suits learners’ needs and profiles but for another, 

a more traditional choice might be required. For instance, “Grammar Translation is still used 

in EFL3 contexts, in larger classes, and with learners at low proficiency levels” (Liu, 2004, p. 

137). It thus becomes evident that we cannot neglect a method simply because it is old or adopt 

another one just because it is a modern trend. An evaluation of our context, needs and aims is 

of great importance and will eventually lead to the best decision. That is why a “teacher may 

draw on different principles at different times, depending on the type of class he or she is 

teaching (e.g., children or adults, beginners, or advanced learners)” (Richards & Rodgers, 

2001, p. 251). After all, “a method should be flexible to different teaching situations and 

different learners’ needs” (Toofal & Barjasteh, 2018, p. 60) and teachers should not refrain 

from altering the methods in order to adjust them to their own context (Richards & Rodgers, 

2001, p. 250).  

Teachers have to trust their own intuition and not be reluctant to combine different 

approaches and methods. Nevertheless, there is no reason in using a method which does not 

have positive results, just because somewhere else, in another context, it indeed works. Since 

nowadays, “post method rejected the belief in one size all fits all method”, the teachers have 

gained much more freedom in implementing what they believe is more suitable for their 

learners (Toofal & Barjasteh, 2018, p. 58). Angelica Galante holds a very interesting and 

fruitful perspective about the roles of learners and the roles of teachers in the post method era. 

She rejects the authority of teacher and places equal importance on the contribution of the 

learners for the formation of the desired method (Galante, 2014). 

 

Objectives of the Research 

As a result of the above, teachers must decide for themselves which method or methods 

to use. However, since there are numerous different methods and approaches nowadays, this 

task becomes very challenging and time-consuming because in order to check the effectiveness 

of a certain method, one has to try it out first. Hence, the review of relevant studies about the 

effectiveness of various methods in different contexts becomes a very useful tool for the teacher 

that helps them to decide. 

                                                             
2 CLT is a language teaching method which is based on the idea that language is learnt more effectively 
through communication. 
3 English Foreign Language 
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The Total Physical Response (TPR) method constitutes one of the teachers’ choices to 

implement in the classroom and is considered especially suitable for young learners. The aim 

of this specific research is to find out how effective the application of the TPR method is for 

young learners in relation to other methods and in which areas of language teaching is more 

effective to apply. For example, it might have very good results in teaching vocabulary but the 

same might not be true for teaching grammar. In order to answer the above questions, twelve 

recent studies have been selected for close examination and careful comparison. Consequently, 

the research questions can be phrased in the following manner: 

1. Is the TPR method effective to use for young learners in order to teach vocabulary, 

based on the current studies? 

2. Is the TPR method effective to use for young learners in order to teach grammar, 

based on the current studies? 

3. Is the TPR method more effective than other, more traditional methods in teaching 

English to young learners, based on the current studies? 

 

Significance of the Research 

In general, the purpose of social research is exploration, description or explanation 

(Robson, 2011, p. 39). This certain research focuses on the exploration of TPR’s effectiveness 

for young learners. Its findings can be useful for novice English language teachers who want 

to gain a broad idea about the available methods for young learners or even more experienced 

teachers who either need to refresh or enrich their techniques. If they are presented with valid 

and reliable data about the effectiveness of this method, they will be probably less reluctant to 

use it. After all, as we have already mentioned before, the contemporary field of Foreign 

Language Teaching (FLT) places a huge role on teachers’ knowledge of the various methods 

and on her or his willingness to experiment with them. 

Moreover, the findings of this research can also be used to explore any possible gaps in the 

current literature related to the effectiveness of TPR in various different areas of ELT. Based 

on these gaps, suggestions for further research and studies could be made. Besides, “for much 

real word research we are in relatively uncharted waters and the most useful thing to 

concentrate on is to explore” (Robson, 2011, p. 39). 
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II: LITERATURE REVIEW 

 

This chapter includes the related literature review of the research by focusing first on the 

historical placement of TPR, second on its analysis and finally on its application in the language 

system and skills.  

The historical context 

There is a variety of language teaching methods because they have all emerged from the 

numerous and different approaches about the nature of language learning. From the Grammar-

Translation Method, which was dominant from antiquity until the end of the nineteenth 

century, we have now moved to CLT. “Grammar-Translation is characterized by the detailed 

analysis of grammar rules, followed by the application of this knowledge to the task of 

translating sentences and texts into and out of the target language” (Richards & Rodgers, 2001, 

p.5). This method is a consignment left from the way that ancient Greek and Latin were taught. 

The primary goal for learning a language was the ability to read its literature. It thus becomes 

obvious that importance is given upon the development of reading and writing skills, whereas 

listening and speaking are marginalized. Grammar is taught explicitly; accuracy is emphasized 

and instructions are given in the native language. “The drawbacks of the Grammar Translation 

Method are, above all, reflected in poorly developed communication skills and, in many cases, 

passive knowledge of the foreign language at hand found in the individuals who were taught 

with this method” (Vidović & Drakulić, 2012, p. 142) 

The opposition to Grammar-Translation Method became available through the emergence 

of the Direct Method, which is actually an umbrella term for various Reform Methods that 

were introduced in the late nineteenth century, as a quest towards the need for acquiring more 

practical skills to develop oral proficiency (Bui, 2018; Howatt & Smith, 2014; Vidović & 

Drakulić, 2012). Oral communication, vocabulary and physical demonstration are vital, 

grammar is taught inductively and functionally, the target language is used as much as possible 

and listening and speaking skills are emphasized (Richards & Rodgers, 2001, p. 12). This 

emphasis upon the importance of oral skills is attributed by many scholars to the development 

of phonetics (Howatt & Smith, 2014; Djigunovic & Krajnovic, 2005).  

 The emergence of Direct Method initiated some developments in the field of second 

language teaching which led to the birth of the Situational and Oral Approaches in Britain and 

the Audiolingual Method in the USA. As far as the Oral and Situational approaches are 
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concerned, they had a scientific basis for teaching as they “involved systematic principles of 

selection, gradation and presentation” (Richards & Rodgers, 2001, p. 38). Thus, the content is 

carefully chosen as well as its organization and sequencing and finally a presentation of how 

to teach this content is stated. The target language is exclusively used in the classroom, 

grammar taught inductively, simple forms have always a priority over complex ones and finally 

reading and writing are introduced only at a later stage, when an adequate basis for lexical and 

grammatical knowledge is established (Richards & Rodgers, 2001). The Audiolingual Method 

on the other hand, placed the same if not more emphasis on oral instruction and the use of 

target language, but it was based on an altogether different theory of language learning 

(Richards & Rodgers, 2001). This theory equals language learning with learning in general and 

is in favor of a structural and mechanistic approach to language acquirement (Richards & 

Rodgers, 2001). According to Djigunovic & Krajnovic, it supports “the supreme authority of 

the native speaker, the importance of teaching the language itself rather than about the 

language, the need to keep in mind that languages are different and to look at language learning 

as habit formation” (2005, p. 3). One of its major characteristics is the extensive use of drills 

and patterns and thus it was accused of “relative lack of contextualization and of meaning-

focus” (Howatt & Smith, 2014, p. 88). 

Despite of the fact that those two methods formed the mainstream tendency of the 1970s 

and 1980s in the field of language teaching methods, there were some other innovative methods 

developed outside of these two trends (Richards & Rodgers, 2001). One of these methods was 

Total Physical Response, developed by James Asher in the 1970s. This method is based on the 

intermingling of language teaching and physical activity or movement. As Gavin Bui declares, 

“TPR is probably the most overt example of the “learning by doing” principle in language 

teaching as it aims to help learners acquire language through physical actions without explicitly 

teaching it” (2018, p. 1). In the next subchapter TPR is analyzed in detail.  

Other methods that emerged at the same time with TPR but are not so widely used 

today, are the Silent Way, Community Language Learning and Suggestopedia. The Silent Way 

is in total contradistinction to TPR since it suggests that the teacher should be as silent as 

possible whereas the students as active as possible. 

Silent way is based on the belief that teaching should be learner-centered and subordinated to 

learning because the inner state of the learner is of paramount importance. The method makes 

use of colored rods that are to help teacher speak very little and let learners speak increasingly 

a lot (Djigunovic & Krajnovic, 2005, p. 4). 
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In the Community Language Learning the role of the student is as important, but not 

the student as a single unit. The students form a social group and the teacher is a counsellor 

who assists the group to collectively achieve the goal that they have determined. This method 

originated from Charles Curran, for whom the learners’ receptiveness results as a natural 

outcome of the trust created between themselves and their teacher (Djigunovic & Krajnovic, 

2005). Last but not least, suggestopedia resembles TPR in the sense that its aim is to create a 

stress free, relaxed atmosphere and they are both teacher-controlled. However, in 

suggestopedia the learner is more passive.  

It is based on the idea of holistic learning and it can be achieved…if learners are brought to a 

state of deep relaxation. This can be reached by rhythmic breathing and listening to FL texts 

against and synchronized to special music that activates relevant parts of the left hemisphere 

of the brain (Djigunovic & Krajnovic, 2005, p. 4) 

Communicative Language Teaching (CLT) emerged around the 1970s as a reaction to 

the dominant oral/situational approaches and audiolingualism and managed to prevail in the 

field until today. In CLT the primary goal of language learning is communication. That is why 

attention is being paid upon meaning first and then accuracy, the materials are authentic and 

the activities resemble real life situations. Although there are quite a few variations of CLT, 

they all share the same belief about the aim of language learning, which is “successful linguistic 

interaction in the foreign language in the real world” (Howatt & Smith, 2014, p. 90). Learning 

does not happen just in order for somebody to be able to communicate, but rather through the 

process of communication, learning is being achieved.  

The above is true for those people who have learned a language in its native 

environment. Although it is highly improbable to create the natural conditions of this context 

in the foreign language classroom, “foreign-language teachers should be aware of the fact that 

communication is not a late phase that follows language instruction, but is an integral part of 

instruction from the beginning” (Azorin & Martinez, 1992, p. 92). Thus, the goal in Second 

Language Teaching (SLT) is to make the environment as similar as possible to the native 

environment. CLT marked a great revolution in the field of second language acquisition 

approaches and is still considered as one of the most widely applied today (Richards & 

Rodgers, 2001). 

Almost at the same time as CLT was introduced, Stephen Krashen and Tracy Terrell, 

proposed their Natural Approach in which exposure plays a central role. Listening is more 

important than speaking, at least at the beginning. Language’s primary aim is communication 

and thus lexicon has a paramount importance but at the same time language learning is also 
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considered as being able to master structures by stages, just like audiolingualism supports 

(Richards & Rodgers, 2001). One of the common characteristics between CLT and Natural 

Approach is the importance of resemblance of second language acquisition conditions with 

those that can be viewed in the native environment of the target language. “The Natural 

Approach belongs to a tradition of language teaching methods based on observation and 

interpretation of how learners acquire both first and second languages in non formal settings. 

Such methods reject the formal (grammatical) organization of language as a prerequisite to 

teaching” (Richards & Rodgers, 2001, p. 190). 

At this point it becomes necessary to distinguish between the term method and 

approach. The term approach has a broader and more general connotation and it refers to a 

theory of second language learning and teaching. The term method on the other hand, refers to 

how exactly this theory of second language learning is transferred into practice. For instance, 

CLT as we have seen, is an approach that is based on the idea of learning through 

communication. This approach can be utilized in the foreign language classroom through 

various methods, e.g., Task-Based Language Teaching, Content-Based Instruction, 

Cooperative Language Teaching etc. All of these examples are methods which are based on 

the CLT approach. Likewise, the TPR method is based on the Natural Approach of language 

learning. The dominant role of comprehension is what connects the Natural Approach to the 

TPR method (Richards & Rodgers, 2001). Other methods linked to the Natural Approach are 

The Silent Way, Community Language Learning and Suggestopedia. 

 

Analysis of TPR 

TPR consists one of the many available methods to teach English. The below section 

provides a basic analysis of this method and is also focused on its weak points. 

 

Definition of TPR.   
“Total Physical Response (TPR) is a language teaching method built around 

the coordination of speech and action; it attempts to teach language through physical 

(motor) activity” (Richards & Rodgers, 2001, p. 73). It becomes thus quite obvious 

how important  the concept of movement is in this theory.  

Developed by James Asher in 1977, a professor of psychology at San Jose State 

University, California, it draws on several traditions, including developmental psychology, 

learning theory, and humanistic pedagogy, as well as on language teaching procedures 

proposed by Harold and Dorothy Palmer in 1925 (Richards & Rodgers, 2001, p. 73).  
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Importance is placed on oral input and instructions which have to be performed by the students. 

Language is learned through commands that have to be expressed in a physical manner without 

the necessity though, at least at the beginning stage, to produce oral output. Students at this 

stage just need to demonstrate what they hear from their teacher. In this spectrum, one cannot 

ignore the resemblance with the conditions of first language acquirement. A baby first hears 

their native language, then acts part of the oral input they hear and finally, whenever they feel 

ready, they produce language.  

TPR is based on the idea that second language acquisition should resemble the way 

children learn their native language (Asher, 1972). When children and adults live in a foreign 

country, the former usually learn the country’s language quicker and more effectively because 

they learn only by doing and playing (Asher & Price, 1967). On the contrary, adults do not 

apply any type of physical behavior in their learning conditions and are thus left behind (Asher 

& Price, 1967). Consequently, Asher’s proposal is to ‘create’ the conditions of the first 

language acquisition in the environment of the foreign language classroom. According to 

Widodo, “Asher’s Total Physical Response is a ‘natural method’ since Asher views first and 

second language learning as parallel processes. He argues that second language teaching and 

learning should reflect the naturalistic processes of first language learning” (2005, p. 237). That 

is why, Asher was not in favor of forcing students to produce language since he believed that 

it will eventually happen at some point, just like in the case of first language acquisition. 

Through the theories of bio-program, brain lateralization and stress reduction, Asher 

tried to prove that the more similar L2 acquisition is to L1, the more successful it will 

eventually be. According to him, “there exists a specific innate bio-program for language 

learning, which defines an optimal path for first and second language development” (Richards 

& Rodgers, 2001, p. 74).  

A reasonable hypothesis is that the brain and nervous system are biologically 

programmed to acquire a language, either the first or second, in a particular sequence and in 

particular mode. The sequence is listening before speaking and the mode is to synchronize 

language with the individual’s body. In a sense, language is orchestrated to a choreography of 

human body (Asher, 1972, p. 133-134). 

As far as the theory of brain lateralization is concerned, it attributes different 

characteristics and abilities to each of the two brain hemispheres. Traditional second language 

learning approaches are related to the left-brain hemisphere, whereas TPR to the right because 

it makes use of motor movement that is a typically right hemisphere activity (Richards & 

Rodgers, 2001, p. 75). 
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If one starts learning a language with the left hemisphere, the learning experience will 

be halting and stressful; the language knowledge is hard to retain for an extended period of 

time. In contrast, learning with the right brain through actions, especially at the beginning stage, 

will allow learners to follow a more natural route of development and lead to more sustainable 

learning outcome (Bui, 2018, p. 2) 

Finally, the stress reduction theory claims that since stress usually intervenes in the 

process of second language learning it makes this process so much different from first language 

(L1) acquisition. The incorporation of action and movement in the learning procedure, removes 

the appearance of boredom and provides a stress-free environment (Bui, 2018). “By focusing 

on meaning interpreted through movement, rather than on language forms studied in the 

abstract, the learner is said to be liberated from self-conscious and stressful situations and is 

able to devote full energy to learning” (Richards & Rodgers, 2001, p. 75). For Asher, this 

stress-free environment is the ideal environment for L2 learning because it resembles how L1 

is acquired (Richards & Rodgers, 2001, p. 73). 

 

Critique of TPR.  

Although Asher viewed successful L2 as a condition that needs to be similar to L1 

acquisition, the reality is somehow different, especially for older learners. First language 

acquisition is very different in many ways from second language acquisition. The above “is 

true in terms of both the learner’s characteristics and the environment in which they occur” 

(Lightbown & Spada, 2006, p. 29). To start with, the plasticity of an infant’s brain is totally 

different from that of a kid who has already acquired her/his first language and starts learning 

another one. Perhaps the most valid argument against Asher’s beliefs lies in the theory of 

Critical Period Hypothesis. This hypothesis supports that “there is a time in human 

development when the brain is predisposed for success in language learning”, but this time is 

not clearly specified, as most scholars claim that it is around puberty (Lightbown & Spada, 

2006, p. 68). If language learning takes place after this period, it will be helped by other general 

capacities associated with learning and not the specific biological language learning abilities 

inherent in every child (Lightbown & Spada, 2006). Hence, regardless the amount of effort that 

we place in simulating the conditions of L1 acquirement, the brain of a child who starts learning 

his second language (usually at that time she or he is around six years old) is totally different 

from what it was when the child was acquiring his first language. 
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Apart from those innate biological factors, the external environment is also different in 

L2 acquisition. The foreign language classroom is carefully structured and it cannot be 

compared to the natural condition of L1 acquisition. No matter how hard we try to make them 

resemble, the final outcome is that they will differ at least at some crucial points. For instance, 

the quantity of lexical input is much more in the case of L1 acquisition rather than L2 learning. 

In addition, the time factor is of a great importance since in L1 acquisition there is an abundance 

of time whereas in L2 acquisition time is limited. Moreover, adults might not prefer to learn 

by doing. Bui successfully observes that we should take into consideration the existence of 

cultural factors as well, since “it would be quite embarrassing for some adult learners with 

different cultural backgrounds, such as those from China and Arabia, to perform commands 

like jump and run, in public” (2018, p. 3). On the contrary, the TPR method is in total 

accordance with Turkish people’s kinesthetic culture since they use a lot of body language and 

gestures in their daily communication (Cetin, 2006).  

Another point that concerns basically adults and needs to be discussed is Asher’s theory 

of stress reduction which was analyzed before. For adults stress is not necessarily an 

exclusively negative factor since a lot of people perform better under stressful conditions. Apart 

from that, the TPR approach, as it resembles the natural process of acquiring first language and 

does not put pressure in terms of language production, needs time to show results and usually 

adults do not have so much spare time due to their obligations. As a matter of fact, adults are 

in favor of quick results because they are usually target oriented and not pleasure oriented. 

After all, they are able to display discipline since they usually learn language in order to achieve 

an end (e.g., to get a certificate or learn English for business purposes) and thus for them the 

pleasure element is not much important.  

All in all, despite the fact that the importance of learners’ exposure to the second language 

cannot be ignored in order to attain L2 mastery, it is not feasible in terms of practicality and 

biological factors to make the foreign language classroom resemble the conditions of L1 

acquisition. However, maybe for young learners it is worth to try because they seem to like this 

method more as it is in complete accordance with how the majority of them prefer to learn.  

 

Young Learners 

Young learners have their own distinct characteristics, preferences and attitudes but at the 

same time they exhibit differences among each other as well. Irrespective of these differences, 

they seem to form the ideal age group for the implementation of the TPR method. 
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Characteristics of young learners 

Age plays a very important role in L2 acquisition since it determines learners’ 

characteristics, their preferred methods for language teaching, and their attitudes towards 

learning in general. It is possible that whereas a certain method works pretty well with adults, 

it might not have the same positive effect for children and vice versa. This happens because 

age is a determining factor for how information is stored, processed and eventually learned. 

Children prefer to be taught implicitly and “rely more on intuitive acquisition” whereas “adults’ 

capacity for understanding and logical thought is greater, and they are likely to have developed 

a number of learning skills and strategies which children do not yet have (Ur, 1991, p. 287). 

Although Asher’s studies proposed that TPR can be equally effective and suitable for adults, 

recent research shows that TPR is basically implemented for young learners (Bui, 2018; Hoa, 

2015; Putri, 2016; Savic, 2014; Ummah, 2017; Widodo, 2005).  

TPR is especially suitable for young learners because it is very challenging for them to 

remain seated and quiet throughout the lesson. “Young learners need to move; they have got 

huge amount of energy. They tend to have short attention span. Children are very much linked 

to their surroundings and are more interested in the physical and the tangible” (Er, 2013, p. 

1767). Most of the difficulties that teachers of young learners’ encounter are the classroom 

management and the development of intrinsic motivation4. Children do not have the patience 

of adults or even teenagers and cannot usually think in long term ways. Their motivation 

originates in their enjoyment, likeness and appeal towards something and they are not target 

oriented at all. As soon as something catches their attention, they are willing to explore it but 

from the moment they start feeling bored, it is very difficult for them to remain focused.  

Children have a greater immediate need to be motivated by the teacher or the materials 

in order to learn effectively. Prizes and similar extrinsic rewards can help, but more effective 

on the whole are elements that contribute towards intrinsic motivation…such elements are most 

likely to be effective if they are based on an appeal to the senses or activate the children in 

speech or movement (Ur, 1991, p. 288). 

 What is meant by appeal to the senses is the engagement of all five senses in the learning 

process. Abstract, theoretical learning makes a huge difference to the kids in comparison to 

                                                             
4Intrinsic motivation happens when somebody enjoys doing something just for the sake of doing it. It is usually 
contrasted with extrinsic motivation which happens when somebody is doing something as a means to an end 
and he or she might not enjoy it.  
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experiential learning5. For instance, students will feel more excited and motivated to practice 

maths by simulating real life scenarios (e.g., going to the groceries) or playing games with 

numbers in an external environment rather than just doing calculations on their notebooks. In 

the same way, they will feel more interested in learning English if the language is presented to 

them in the form of poems or songs which they will have to act out or perform rather than 

simply memorizing sentences. 

Besides, “it is widely accepted that education should be based on holistic development 

and ought to be child-centered while its content should mirror real-life experiences” (Alexiou 

& Chondrogianni, 2017, p. 429). According to Vera Savic, the fact that children are holistic 

learners, prefer engaging in meaningful and pleasurable activities, and have strong disposition 

for mimicry, make them the ideal targets for the TPR method (2014). For Sühendan Er, TPR 

is considered as one of the most effective methods for young learners (2013).  

Another argument in favour of using this method with young learners is the existence 

of a stress-free environment. For children, stress is a vital factor that can interfere and block 

learning, especially when kids are pushed to speak without being ready enough. This danger is 

not present in TPR because as it was mentioned, learners are not pushed to produce language 

if they do not feel like doing so. Children cannot cope with a stressful environment and thus 

Asher was not wrong when he implied that it is not ideal for learning. A survey of high-school 

learners though, has showed that anxiety does not have a negative impact upon their learning 

process (Snyder, 2011). As it was already mentioned, adults can cope with a stressful 

environment as well. However, for primary school students who cannot easily extrinsically 

motivate themselves, the intrinsic motivation can only be achieved through pleasure. If they 

like something and it is fun for them, they will be able to pay more attention to it but they 

cannot like something if they feel stressed. 

 

Differences among young learners 

Since the TPR method incorporates a lot of movement and physical demonstrations, we 

could interfere that it might be especially useful and efficient for kinaesthetic learners6. The 

nature of their preferred tendency to learn is in total accordance with TPR and thus it could 

have extra benefit for them (Ilwana, 2010; Putri, 2016; Widodo, 2005). In a study conducted 

to measure TPR’s effectiveness on various learning styles, 100% of the kinesthetic learners 

                                                             
5Any type of learning that includes hands-on experience and doing. 
6Tactile learners who learn better when they are in physical movement and engage with their surrounding 
environment. Hand-on experiences are important for efficient learning. 
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experienced significant vocabulary development (Astri, 2018). The same result was obtained 

for visual auditory learners (Astri, 2018), something which was not a surprise because TPR 

method emphasizes listening comprehension and uses a lot of visual aids and physical 

demonstration. However, contrary to expectations, only 66.7% of auditory learners, 

demonstrated significant vocabulary development (Astri, 2018). Unfortunately, there are not 

enough studies that measure TPR’s impact on different learning styles and thus we cannot 

reach any conclusions safely.  

 There is a lot of noise, action and interaction in a TPR classroom. One might suggest 

that this environment is probably not ideal for introvert students. Data from research confirms 

the above because it has been found that shy students were more reluctant to respond and 

participate whereas students with brave characters tended to dominate the class (Prananti, 

Ratminingsih, & Marjohan, 2019). Although we cannot ignore that this method might not be 

ideal for shy students (Ilwana, 2010, p. 34), it can have very good results with low-level 

students (Ghani & Ghous, 2014; Kazuo & Koji, 2004; Hoa, 2015; Widodo, 2005). However, 

more studies are needed from various backgrounds in order to support the above results.  

As far as students with learning disabilities is concerned, the research findings are not very 

clear since they are inconclusive and sometimes contradictory. To start with, although Selma’s 

Ciccarone (2019) study depicts that TPR facilitates English vocabulary acquisition for young 

leaners, she asserts that since this field is not extensively researched, more studies are needed 

to reach some conclusion. On the contrary, findings from Laura’s Hollen (2012) study are 

rather inconclusive. TPR’s effectiveness for young learners with mild and moderate learning 

disabilities7 in comparison to more traditional methods do not favor neither the one nor the 

other approach (Holleny, 2012). Only two out of four classes of the experiment performed 

better when taught with TPRS whereas the other two performed better when taught with 

traditional methods (Holleny, 2012). Finally, findings from Jessica’s Dalessandro (2016) study 

are not very clear as well, since they suggest that whereas TPR is effective for students with 

ADHD8, it is not effective for students with communicative impairment. However, as the 

samples were really small in the last two studies, it is absolutely necessary to conduct larger 

scale research and differentiate between the various learning disabilities. After all, the field of 

learning disabilities is so vast that examining a lot of them simultaneously and without any 

                                                             
7 Mental disorders that affect children’s abilities in various different areas, e.g., reading, writing, speaking, 
mathematical calculations, coordination of movements and attention issues. 
8Attention deficit hyperactivity disorder 
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kind of selection, may produce very general and confusing results. For instance, having 

students with ADHD and students with communicative impairment in the same study is not 

very productive because each condition is different and thus needs to be studied separately. 

 

TPR and the language system 

Vocabulary and grammar constitute the basic elements of language and a lot of 

attention has been given on how they should be taught in order to attain the best possible results. 

Thus, this subchapter concentrates on the analysis of the amount and quality of vocabulary and 

grammar knowledge that can be acquired through the TPR method.  

 

Teaching Vocabulary with TPR 

Tricia Hedge places a great importance on vocabulary learning in foreign language teaching 

since according to her “errors of vocabulary are potentially more misleading than those of 

grammar” (2000, p. 111). In a sense she is right because if somebody makes the following 

grammar error: “I goed to the zoo yesterday” , their message will be passed across eventually 

whereas vocabulary errors could cause misunderstanding more easily. Hedge gives a very 

illustrative example of the above with the use of the Swedish word affar which means shop: 

“Yes, my father has an affair in that village (confusing the Swedish affar meaning ‘shop’ with 

the English word ‘affair’ which can mean ‘extra-marital relationship’)” (2000, p. 111). 

Although both vocabulary and grammar are equally important for the acquisition of any 

language, “without grammar very little can be conveyed, without vocabulary nothing can be 

conveyed” (Anh & Ho, 2018, p. 132). 

However, we have to make clear what exactly we mean when we say that we know a certain 

word. Penny Ur presents six categories for the formation of vocabulary knowledge: 

 the form of a word, namely its pronunciation and spelling 

 the grammar of a word (for example to teach past forms or irregular plural formation at 

the same time that a word is presented) 

 the collocations of a word, namely which other words usually go hand in hand with it 

(for instance, make a decision and reach a conclusion) 

 the word’s denotation, connotation and appropriateness 

 the word’s synonyms, antonyms, hyponyms, co-ordinate and superordinate 

relationships, etc. (Ur, 1991, pp. 60-62). 
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Although it is not possible to teach all of the above aspects of word knowledge with the 

implication of TPR, some of them might be successfully acquired. For instance, the denotative 

meanings of the words can be implemented with physical movements and the more they are 

repeated the more likely it is that they will remain in learners’ memories. Students do not just 

sit and understand the meaning of a new word, for example ‘pen’, through photos or translation 

to their mother language. Instead, they get the chance to stand, touch the pen, pass it around 

and hear its pronunciation many times. The TPR method enables the students to move around 

and engage with the environment around them and that is why it is ideal for young learners 

since they do not have the patience to sit down quietly for a long time and they learn best when 

they are physically engaged with something (Anh & Ho, 2018). Nevertheless, if students 

become more active in the classroom their vocabulary retention of new learned items will 

increase drastically (Anh & Ho, 2018, p. 129). 

Commands, imperatives and vocabulary associated with objects can be easily acquired 

through TPR, especially for young learners. According to Asher TPR is a very efficient way to 

learn “thousands of vocabulary items, for example, go to the door and close the window. 

Teachers can reshuffle the two expressions to produce new commands, like go to the window 

and close the door” (Zhang, 2009, p. 14). In the same way the synonyms or antonyms of a 

given word can be taught, but what about the word’s connotations and appropriateness? These 

aspects cannot be shown physically, they rather have to be acquired through time and a lot of 

exposure to the target language. In addition, it is not feasible to teach the meaning of abstract 

words through TPR method. Although a detailed and very useful presentation is given for how 

to teach abstract vocabulary (Asher & Silvers, 2002-2003), the techniques that are presented 

are very time consuming and require a lot of patience in order to be effectively implemented. 

Thus, the implication of TPR is witnessed most of the time in the beginning stages of 

learning a language (when simple words are taught) and with young learners. TPR is also 

effective for the acquirement of whole lexical phrases, namely chunks. Since TPR incorporates 

a lot of songs, stories, pantomimes and role plays, it provides the ideal environment for the 

introduction of language in such a form. 

Teaching Grammar with TPR 

As we have already discussed, the Grammar-Translation method that was dominant until 

the mid-twentieth century placed a great importance upon the explicit teaching of grammar and 

its formation rules.  
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However, the 1980s experienced an anti-grammar movement, perhaps influenced 

primarily by Krashen’s (1982) idea that grammar can be acquired naturally from 

meaningful input and opportunities to interact in the classroom: in other words, that 

grammatical competence can develop in a fluency-oriented environment without 

conscious focus on language forms (Hedge, 2000, pp. 144-145). 

TPR’s approach to the teaching of grammar is formulated upon the above assumption for 

grammar learning.  

Grammar is, in the context of the TPR method, introduced in an inductive fashion: 

TPR, in fact, advocates the acquisition of a foreign language without the formal 

instruction of grammar. Children encounter many examples of grammatical 

categories and acquire them through play, song, rhyme and many other lesson 

activities, both guided and independent (Vidović & Drakulić, 2012, p. 143). 

This inductive approach towards grammar makes the TPR method ideal for children 

because for them the explanation of rules does not make sense as they are not even aware of 

their mother tongue’s rules. 

For example, instead of demonstrating, teachers explain grammar rules to students 

before they are aware of what the grammar is. These practices finally turn out to be 

tedious drillings and retention of the target language, slow down the pace of 

learning, and raise students‘ affective filter. With the use of physical movements 

and games, TPR is a typical right-brain method. Students listen to a teacher‘s 

directions, while watching him or her act out the directions. Gradually, they are able 

to comprehend the teacher‘s directions.  (Zhang, 2009, p. 16). 

Children are more motivated if they are engaged in a non-formal environment where learning 

happens implicitly and in a fun way. Vidovic & Drakulic (2012) present an example of how 

children can effectively be taught the concepts of singularity and plurality of English nouns 

through the use of songs and games. The use of songs and games provides meaningful contexts 

for the presentation of grammatical structures (Harrasi, 2014). “Contexts can be created 

through visuals, through the teacher miming or demonstrating in the classroom, through a 

dialogue, a text, a song or a video, or through a situation set up by the teacher” (Hedge, 2000, 

p. 159). Other researchers are also in favor of implicit grammar teaching for young learners 

(Basoz, 2014; Yang, 2014) 

On the contrary, “adults report the need to have the language system laid out explicitly with 

rules from which they can work deductively” (Hedge, 2000, p. 147). Nevertheless, a lot of 

studies which show that explicit grammar teaching is more effective have as a sample older 
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student or even adults (Dekeyser, 1994; Wang, 1999; Norris & Ortega, 2000; Burgess & 

Etherington, 2002). Thus, it is highly possible that for teenagers and adults the implicit 

grammar teaching that is implemented in the TPR method, would not simply work and make 

them feel bored. Although Asher himself had declared that TPR is suitable for adults as well, 

there are quite a few scholars who doubt TPR’s effectiveness in teaching complex grammatical 

structures (Zhang, 2009; Xie, 2021). “At the initial stage, meanings can be communicated 

through easy commands as well as physical movements. But it is hard to merely use body 

movements to explain more sophisticated grammar features, such as tenses and abstract nouns” 

(Zhang, 2009, p. 17). However, the above concerns are about older learners who have already 

reached a certain level of language proficiency. For young learners who start learning English 

though, TPR constitutes a fun way of learning which adheres to their needs and preferences. 

 

TPR and the four skills 

Apart from knowing a language’s vocabulary and grammar, one must be able to use the 

language in everyday life. What is meant by ‘using’, is the ability both to understand and to 

produce the language. In light of the above, the four language skills (listening, speaking, 

reading and writing) are usually divided into two categories: receptive (listening and reading) 

and productive (speaking and writing). In the first case, there is the linguistic input whereas in 

the second one, the linguistic output.  

In the TPR method emphasis is placed upon listening first and then speaking. If we take 

into consideration Asher’s belief about the similarities inherent in first and foreign language 

acquisition, the above forms a natural outcome. Babies first hear their native language and then 

at some point, whenever they are ready, they produce the language without being pushed to do 

so. Speaking comes naturally after enough listening exposure has been established. “Asher 

confirms that L2/foreign language learning is parallel to L1 learning and reflects similar 

naturalistic processes (Xie, 2021, p. 295). Asher’s insistence upon not pushing the students to 

produce oral language but rather focusing on providing them with enough linguistic input 

through listening, marks his Silent Period in language learning (Richards & Rodgers, 2001). 

Students will produce oral output whenever they feel ready to do so. 

“The ‘listen and do’ activities are particularly useful for beginners, ... this type of activity 

allows pupils to be actively learning and participating, but does not force them to speak or 

produce language till they are ready” (Yang, 2014, p. 316). TPR includes a lot of articulation 

and action and that is why the most basic and common activities implemented through TPR 
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are stories, songs, chants, games, rhymes and rhythms. These types of activities are addressed 

towards the enhancement of listening and speaking skills. However, the speaking skills that are 

practiced in such ways are based on repetition and not the production of novice sentences 

instead.    

Another drawback is that TPR may be the lack of creativity, because TPR 

activities are basically based on the imitation of teacher’s speech and actions. 

Thus, the pupils are not really trained to produce the novel utterance. For 

instance, TPR activities are based on a kind of command or requirement refer 

to listen, sing, match and do, the pupils do not have the opportunity to express 

their personal viewpoints (Xie, 2021, p. 298).  

Finally, although listening and speaking play a prominent role in the TPR classroom, 

reading and writing are rather marginalized. The above might happen because, as it was already 

stated, TPR is more suitable for young learners and usually at the initial stages of language 

learning, reading and writing are not that important. After all, young learners are not very 

competent in reading and writing of their own native language. Nevertheless, “reading and 

writing in TPR learning is a skill that can be developed after sufficient development of listening 

and comprehension” (Denková, 2019, p. 23). Thus, there is no point on concentrating on these 

skills at the initial stages. In the TPR method reading is introduced later and finally writing.  

We can understand TPR teaching method stresses more hearing training of the 

students; the students make response to their understanding of language through 

listening and activities. At the final stage, the students replace teacher’s role to 

say the instruction, their ability of language has been improved in the real scene, 

and thus the teacher should encourage students to creatively say long or 

complex instruction at this stage (Yang, 2014, p. 316). 

Findings from research support the above since they show that the positive effect on TPR 

for reading and writing is minimum, whereas for listening and speaking maximum (Calle, 

2016). Although findings from a study support that the TPR method is effective for reading as 

well (Zulpan, 2018), we have to take into consideration that its participants were not young 

learners. Consequently, more research must be conducted to measure TPR’s effectiveness on 

reading and writing for young learners.  
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Teachers’ and learners’ roles 

Teachers need to be very active and come in terms with their artistic side since the method 

requires a lot of demonstration and physical action. In TPR the student is more receptive 

whereas the teacher has a very central and active role. According to Bui, “the teacher dominates 

the class while the students are just passive learners” (2018, p. 4), at least at the beginning 

stage. The above happens because at the initial stage learners have to perform physically the 

commands and imperatives of the teacher (Hoa, 2015; Ilwana, 2010; Widodo, 2005). However, 

“later on, the learners become more verbal and the teacher responds nonverbally” (Widodo, 

2005, p. 239). Since the intention of this method is to resemble the natural acquisition of L1, 

as was already stated, the teacher substitutes the parental role. 

The teacher takes on the role of the parent; giving prompts, setting patterns, 

playing games, and the student then responds physically to the prompt. In giving 

feedback the teacher responds positively to the correct answer, much in the way 

that a parent would. This reinforces the learning and encourages further steps 

(Er, 2013, p. 1767) 

This parent like behavior should be also displayed when errors are made. According to 

Widodo, the teacher “has to avoid too much correction in the early stages and is not required 

to interrupt to correct errors in that this may inhibit learners to take an action or speak out 

(2005, p. 239). Although learners might take a more active role at a later stage, they are still 

much dependent on the teacher’s manipulation of the classroom and there is  little space for 

them to express themselves more creatively or initiate something which will reflect their 

interests. However, if TPR is used in accordance with other methods, the above danger can be 

avoided. 

Advantages/disadvantages of TPR 

What is special about TPR is the fact that even Asher himself stressed that “Total 

Physical Approach should be used in association with other methods and techniques” (Richards 

& Rodgers, 2001, p. 79). The above attitude was not that common in an era where the advocates 

of each single language teaching method promoted their own method as the best. In contrast to 

the contemporary trend, Asher was able to comprehend the limitations of his method and 

understand that in order to have the best results it should be used in accordance with other 

methods. “A course designed around Total Physical Response principles, however, would not 

be expected to follow a TPR syllabus exclusively” (Richards & Rodgers, 2001, p. 76). 

Nevertheless, if the method is abused it might have the opposite results and cause boredom to 
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the learners. Although TPR is not used exclusively today but most of the times in combination 

with other methods, just the fact that it has survived shows that it does have a valid reason for 

existence in language teaching methodologies, especially for young learners. 

Based on the analysis of TPR characteristics that were discussed in this chapter, a 

presentation of the method’s advantages and disadvantages is summarized below: 

Advantages: ideal for young learners, fun and engaging, appropriate for kinesthetic 

and slow learners, inductive learning, stress-free environment, flexibility in 

combination with other methods and techniques.  

Disadvantages: not suitable for adults, cultural factors must be taken into 

consideration, needs time to show results, does not provide enough opportunities for 

self-expression, difficulty to teach abstract notions,  not suitable for more proficient 

levels.
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III: RESEARCH METHODOLOGY 

 

The current chapter analyzes the subject of research, determines the type of approach and 

design that were adopted and mentions the available tools and methods of data collection.  

Subject of the Research 

The subjects of this research are twelve studies which focus on the effectiveness of using 

the TPR method in the English language classroom. They were selected mainly from the data 

base of digital libraries of Google Scholar and jstore in New York and were based on the  

criteria below: 

1. Age of the participants 

All of the twelve studies examine the effectiveness of TPR exclusively on young 

learners. What is meant by young learners are students from the first grade of schooling 

until pre-adolescence, namely from 6-13 years old.  

2. Year of conduction 

All of the twelve studies took place during the last two decades. The oldest one was 

conducted in 2004, whereas the latest one in 2019. Most of them occurred between 

2015-2018.  

3. Focus of the studies 

Eight out of the twelve studies concentrate on the effectiveness of TPR in vocabulary 

and grammar acquisition. The remaining four focus on the effectiveness of TPR in 

comparison to other teaching methods.  

4. Approach of the studies 

All of the twelve studies adopted the quantitative or at least the mixed-methods9 

approach and use the fixed design strategy (either experimental or quasi-experimental).  

The studies were accessed from the following sources, as mentioned above: Google Scholar 

and JSTOR. The key words that were used in order to find them were the following: TPR and 

young learners, TPR in relation to other methods, TPR and vocabulary acquisition, TPR and 

grammar acquisition.  

                                                             
9 Using both qualitative and quantitative methods for data collection. 
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Research Approach 

There are two basic and traditionally opposing approaches for conducting research: the 

quantitative and the qualitative approach. In the words of Md Shidur Rahman, quantitative 

research involves “standardized tests and systematic observation, experiment, survey data, and 

statistical analysis” (2017, p. 102). On the contrary, qualitative research is “any type of research 

that produces findings not arrived at by statistical procedures or other means of quantification” 

(Strauss & Corbin, 1990, p. 11 cited in Rahman, 2017, p. 103). The scope of qualitative 

research is quite vast since it is “an umbrella term covering an array of interpretive techniques 

which seek to describe, decode, translate, and otherwise come to terms with the meaning, not 

the frequency, of certain more or less naturally occurring phenomena in the social world” (Van 

Maanen, 1979, p. 520 cited in Rahman, 2017, p. 103). 

Among the advantages of quantitative approach is that it can be conducted and 

evaluated rapidly and the numerical data obtained can be compared easily to other studies 

(Choy, 2014). However, not all characteristics and beliefs can be converted to numerical data 

and we need large samples in order to have valid and reliable results (Choy, 2014). On the 

other hand, although with the qualitative research we get a deeper and more holistic 

understanding of people’s or organizations’ behaviors, it is much more time consuming (Choy, 

2014). In addition, despite the fact that the qualitative paradigm is broader and more open 

ended since it does not contain preconceived themes to examine, some issues might not get 

noticed because the interpretive skills of each researcher are always limited (Choy, 2014) 

Although qualitative approach is “increasingly used in the field of second language 

teaching and learning” (Nassaji, 2015, p. 129), “the quantitative one is dominant in the context 

of language testing and assessment research” (Rahman, 2017, p. 102). The above realization 

intrigues the possibility of combining the two approaches and see whether such a decision 

would be eventually effective and provide reliance and credibility. As a matter of fact, 

“research where qualitative and quantitative approaches are combined in the same project is 

becoming increasingly popular” despite the fact that it is more difficult to conduct (Robson, 

2011, p. 29). This specific research adopts the qualitative paradigm in order to collect, analyze 

and interpret data taken from twelve different studies. It focuses on the content analysis of 

twelve different studies. 
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Research Design 

The current research is basically a document analysis, namely “a systematic procedure 

for reviewing or evaluating documents…and requires that data be examined and interpreted in 

order to explicit meaning, gain understanding, and develop knowledge” (Corbin & Strauss, 

2008; cited in Bowen, 2009, p.2). “The analytic procedure entails finding, selecting, appraising 

(making sense of), and synthesizing data contained in documents” (Bowen, 2009, p. 28). The 

analytic procedure for the specific research was the following: 

1. Twelve research studies have been selected based on the criteria discussed 

previously. 

2. The selected studies have been divided into three categories: TPR’s effectiveness 

in young learners’ vocabulary acquisition, TPR’s effectiveness in young learners’ 

grammar acquisition and TPR’s effectiveness for young learners in comparison to 

other methods. 

3. The analysis of each study was based on the below elements:  

a) Research Title 

b) Researcher 

c) Year of Publication 

d) Sample 

e) Design 

f) Results 

g) Implications 

4. The results of the twelve studies have been discussed and compared. 

5. Implications for teaching have been presented. 

6. Proposals for further research were suggested. 

Content and thematic analysis were necessary to be applied in order to get the above 

outline. “Content analysis is the process of organizing information into categories related to 

the central questions of the research” (Bowen, 2009, p. 7). In this research, content analysis 

consisted the second stage of the procedure since the effectiveness of TPR was studied in 

relation to three different areas: vocabulary, grammar and comparison to other methods.  

Moving on, “thematic analysis is a form of pattern recognition within the data, with 

emerging themes becoming the categories for analysis” (Fereday & Muir-Cochrane, 2006 cited 

in Bowen, 2009, p. 7). Stage number three formed the thematic analysis of the current research. 

The outline of all twelve studies exhibited certain common ‘themes’ and thus the information 

was presented in relation to these themes which were discussed above (3a-g).  
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In a document analysis, the examined documents can have any type of written or 

electronic form. They might be “a book, newspaper, or magazine, notice, letter or whatever, 

although the term is sometimes extended to include non-written documents such as films and 

television programs, pictures, drawings and photographs (Robson, 2011, p. 348). “In cases 

where previous studies are used as a data source, it is important to examine more than the 

research findings. The analyst should also identify the design (cross-sectional or longitudinal), 

methods, and instruments as well as the theoretical framework of each study” (Bowen, 2009, 

p. 33). As a result, the analyst does not only describe the studies but rather engages in a careful 

evaluation of them and relation to each other. Document analysis is a method that suits both 

quantitative and qualitative approaches (Robson, 2011), but “is particularly applicable to 

qualitative case studies” (Bowen, 2009, p. 4).  

Among the advantages of document analysis is the lack of obtrusiveness10, the low cost 

and the fact that data can be re analyzed since they are in a permanent form (Robson, 2011). 

On the contrary, among its disadvantages is the not sufficient number of available documents 

and the fact that they might have been written not for research, but for some other purpose 

(Robson, 2011). In the present research only the first disadvantage has been encountered since 

the twelve examined studies consist part of educational research. However, the limited number 

of available documents was an actual problem for the current research. The initial plan was to 

collect at least five studies for each category in order to have minimum of fifteen studies in 

total for close examination. “It is generally better to have access to a wide array of documents 

providing a preponderance of evidence, especially when the study is relying heavily or solely 

on documents” (Bowen, 2009, p. 8). However, there was an imbalance of the available studies 

which actually met our criteria in relation to the three categories. For instance, the available 

studies about the effectiveness of TPR in vocabulary acquisition for young learners, 

outnumbered those about the effectiveness of TPR in grammar acquisition.  

Thus, since one of the criteria of this research was to have the same number of studies 

examined in each category, the total number of studies of each category was declined to four. 

Moreover, there was the intention to contain one more category: the effectiveness of TPR in 

the acquisition of listening and speaking of young learners. However, the vast majority of the 

studies that investigate the effectiveness of TPR in listening and speaking, are about older 

learners (13 years and above). Consequently, this category was excluded from the current 

research. 

                                                             
10Documents are not affected by the research process. 
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Researcher as an Instrument 

In this specific study, the instrument of research is the researcher him/herself as he/she 

has the role of planning, collecting, analyzing and interpreting the data. For Robson, the 

‘researcher as instrument’ means “that rather than being able to rely on specialist tools and 

instruments, you to a large extent have to do it all yourself” (2011, p. 133). Consequently, this 

technique places a lot of demand on the researcher’s interpretive skills, is rather time 

consuming and does not guarantee total objectiveness. “Ideally this kind of research calls for 

well-trained and experienced investigators but other aspects are also important. Personal 

qualities such as having an open and enquiring mind, being a ‘good listener’, general sensitivity 

and responsiveness to contradictory evidence are needed” (Robson, 2011, p. 134).  
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IV: RESEARCH RESULTS AND DISCUSSION 

This chapter consists of the presentation of the research findings and the discussion about 

their explanation and relation to each other. The first part focuses on the results of the research, 

namely what the researcher has found through the data collection. The second part of the 

chapter entails a discussion that is based on the research findings. More specifically, it explains 

these findings and tries to figure out their similarities and differences in order to reach a 

conclusion about the effectiveness of the TPR method in the English language classrooms of 

young learners. 

 

Results 

Twelve studies have been selected and divided into three categories in order to measure 

the effectiveness of TPR in different areas. The first category (studies 1-4) shows TPR’s 

effectiveness in the linguistic area of vocabulary teaching. The second category (studies 5-8) 

depicts TPR’s effectiveness in the area of grammar teaching whereas in the third category 

(studies 9-12) TPR’s effectiveness is measured against other, more traditional methods. The 

reason behind the above categorizations is the researcher’s belief that foreign language 

teaching methods should be used interchangeably in different areas. For instance, maybe a 

specific method works best for the acquisition of grammar but not for vocabulary and vice 

versa. 

Based on the selected studies, the researcher formed three different hypotheses before 

starting analyzing the relevant data: 

Hypothesis 1. The TPR method is very effective for teaching vocabulary to 

young learners. 

Hypothesis 2. The TPR method is not very effective for teaching grammar to 

young learners. 

Hypothesis 3. The TPR method is more effective than traditional methods to 

teach young learners. 

We shall now examine whether the above hypotheses are confirmed or rejected through our 

research. 

To begin with, table 1 shows the results of studies analysis of the effectiveness of the 

TPR method in vocabulary acquisition for young learners:  
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Table 1: Result of studies analysis of TPR’s effectiveness in young learners’ vocabulary acquisition 

   

1. Research Title Using TPR Method in Teaching English Adjectives 

 Researcher Ye Zhen 

 Year 2011 

 Sample 30 pupils (11 years old) were equally and randomly divided into 2 

groups: experimental group was taught adjectives with the TPR method 

whereas the control group was taught adjectives with the traditional 

method. The researcher in this case is the teacher as well. 

 Study Design Quasi-experimental: treatment, post-test, statistical analysis, 2 

questionnaires (one to both groups and the other one just to the 

experimental group). 

 Results The experimental group showed a significantly higher score at the post-

test (mean score of 11.2 vs 6.27). The 1st questionnaire depicted that for 

most pupils it is boring and stressful to learn adjectives and the meaning 

of English words. The 2nd questionnaire reflected that it was easier and 

more fun for the experimental group to remember the meaning of 

English words through the TPR method. 

 Implications TPR is more effective than traditional method to teach English 

adjectives for young learners. 

2. Research Title The effectiveness of TPR (Total Physical Response) Method in English 

Vocabulary Mastery of Elementary School Children 

 Researcher Ice Sariyati 

 Year 2013 

 Sample 42 pupils (around 6 years old) equally divided into2 groups: class A is 

the control group, taught in the traditional method whereas class B is the 

experimental group, taught in the TPR method. 

 Study Design Quasi-experimental: pre-test, treatment, post-test, statistical analysis, 

classroom observations of the experimental group. 

 Results The findings from the pre-tests showed no significant differences 

between the 2 groups (Group A: 8.71 vs Group B: 8.38). The findings 

from the post-tests though showed a higher means score for group B 
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(Group A: 10.19 vs Group B: 12.67). The findings from pre and post-

tests depicted a significantly higher difference for the experimental 

group (Group A: 8.71 vs 10.19 and Group B: 8.38 vs 12.67). Finally, 

the classroom observations ensured the above results and showed that 

the majority of pupils in group B were motivated and enthusiastic with 

the TPR method. However, some were over acting whereas some were 

shy.  

 Implications TPR is more effective than traditional method in terms of vocabulary 

acquisition for young learners and it is more interesting for them. 

3. Research Title Research on the Application of Total Physical Response Approach to 

Vocabulary Teaching in Primary Schools  

 Researcher YingQiu 

 Year 2016 

 Sample 40 pupils (around 8 years old) were divided into 2 groups: experimental, 

which was taught in the TPR method and control, which was taught in 

the traditional method 

 Study Design Experimental: pre-test, treatment (4 weeks), post-test, statistical 

analysis. 

 Results No significant differences on the mean scores of pre-tests (Experimental 

group: 93 vs Control group: 92.5). A slightly higher difference in favor 

of the experimental group after the treatment on the mean scores of the 

post-tests (Experimental group: 100 vs Control group: 96.75).   

 Implications TPR is slightly more effective than traditional method in terms of 

vocabulary teaching for young learners. 

4. Research Title The effectiveness of TPR in promoting pupils’ vocabulary retention. A 

Case Study: first year students of Ahmed Zeid-Biskra 

 Researcher Bezini Marwa 

 Year 2019 

 Sample 73 pupils (10-11 years old) divided into 2 groups: The experimental 

group (35 pupils) was taught vocabulary in the TPR method, whereas 

the control group (38 pupils) in the traditional method. 
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 Study Design Quasi-experimental: pre-test, treatment (3 weeks), post-test, statistical 

analysis, questionnaires (2 towards the teachers and 1 for the 

experimental group) 

 Results Almost zero difference on the mean scores of the pre-tests of both 

groups (Experimental group: 12.1 vs Control group: 12.62). Significant 

differences in favor of the experimental groups on the mean scores of 

the post-tests (Experimental group: 15.7 vs Control group: 12.60). Data 

from the questionnaires enhance the above findings since they depict 

both learners’ and teachers’ satisfaction with the TPR method in 

comparison to the traditional one. 

 Implications The TPR method is more effective than the traditional method for 

teaching vocabulary to young learners 

 

From the above table, it becomes clear that the TPR method is highly effective to teach 

vocabulary to young learners. Consequently, the first hypothesis is confirmed through the 

analysis of the selected studies. The chart of the result analysis of TPR’s effectiveness in 

teaching vocabulary can thus be formulated like this: 

 

 

Chart 1: The result of studies analysis of TPR’s effectiveness in teaching vocabulary to young 

learners 

 

Although, 4 out of 4 studies have showed that they are all more effective than traditional 

methods in teaching vocabulary, it is necessary to mention that in the second study titled 

“Research on the Application of Total Physical Response Approach to Vocabulary Teaching 

in Primary Schools”, the difference is not very significant. The results of the post-tests of the 

experimental and the control group are very close: mean scores of 100 and 96.75 respectively.  

 

100%

Effective
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Moving on to the second category, table 2 shows the results of studies analysis of the 

effectiveness of the TPR method in grammar acquisition for young learners:  

 

Table 2: Result of studies analysis of TPR’s effectiveness in young learners’ grammar acquisition 

   

5. Research Title The effectiveness of TPR Method in teaching Simple Present Tense 

 Researcher Triana Damayanti 

 Year 2005 

 Sample 20 students (beginners, age not specified) were equally and randomly 

divided into 2 groups: experimental group was taught Simple Present with 

TPR whereas the control group with the drill technique. 

 Study Design Experimental: pre-test, treatment (around 1 month), post-test, statistical 

analysis, observations of classrooms. 

 Results The statistical analysis of pre and post-tests showed a significantly higher 

mean score for the experimental group. The same result was obtained 

from the classroom observations as well. 

 Implications It is more effective to teach the simple present tense to young learners 

with the TPR method rather than the drill technique. 

6. Research Title The use of Total Physical Response (TPR) Method in English preposition 

teaching. 

 

 Researcher NikenNugrahaningsih 

 Year 2007 

 Sample 33 pupils (around 11 years old, fifth primary grade), one group. 

 Study Design Quasi-experimental: pre-test, treatment (almost 2 weeks), post-test, 

statistical analysis. 

 Results The mean scores of pre and post-tests are significantly in favor of the post 

-test (68.03 vs 89.96). 

 Implications Teaching prepositions to young learners with TPR is more effective than 

with the traditional method. 

7. Research Title Using the TPR Method to develop the EFL primary pupils’ use of English 

prepositions 
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 Researcher Mona ELsayed Abd ELwahab 

 Year 2017 

 Sample 68 pupils (around 12 years old, 6th primary grade) were equally and 

randomly divided into 2 groups: the experimental group was taught 

prepositions with the TPR method, whereas the control group with the 

regular way. 

 Study Design Experimental: pre-test, treatment (around 6 weeks), post-test, statistical 

analysis 

 Results No significant differences between the 2 groups on the pre-tests. 

Significant difference in favor of the experimental group on the means 

score of the post-tests. 

 Implications TPR is more effective than regular method for teaching prepositions to 

young learners. 

8. Research Title The use of Total Physical Response (TPR) Method in Teaching English 

Preposition of Junior High School at Taweewittya School, Pattani 

Thailand 

 Researcher SainahChema 

 Year 2017 

 Sample 24 students (around 12 years old) were equally divided into 2 groups: the 

experimental class was taught prepositions with the TPR method whereas 

the control class with the traditional method. 

 Study Design Quasi-experimental: pre-test, treatment (around 1 month), post-test, 

statistical analysis.  

 Results There was a notable difference between the 2 groups. The mean score of 

the experimental class was higher (53.75) than the mean score of the 

control class (49.16). 

 Implications It is more effective to use the TPR method than the traditional one in order 

to teach prepositions to young learners. 

 

From the above table, it becomes evident that the TPR method is highly effective to teach 

grammar to young learners. Therefore, the second hypothesis is rejected through the analysis 

of the selected studies. The chart of the result of studies analysis of TPR’s effectiveness in 

teaching grammar can be thus formulated like this: 
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Chart 2: The result of studies analysis of TPR’s effectiveness in teaching grammar to young learners 

 

It is very interesting to note though that only in one out of four studies titled “The use of Total 

Physical Response (TPR) Method in Teaching English Preposition of Junior High School at 

Taweewittya School, Pattani Thailand”, there is a small difference in favor of the experiment 

group, just like in the first category. The mean score of the experimental group was 53.75 

whereas that of the control group was 49.16. 

  

Finally, as far as the last category is concerned, table 3 shows the results of studies 

analysis of the effectiveness of the TPR method for young learners in comparison to other 

methods:  

 

Table 3: Result of studies analysis of TPR’s effectiveness for young learners in comparison to other methods 

 

 

  

9. Research Title Long Term Retention of English through TPR in a Japanese Junior 

High School 

 Researcher Watanabe Kazuo, Kawabuchi Koji 

 Year 2004 

 Sample 90 students (first year of junior high school, about 13 years old) 

divided into 2 groups: experimental group (54 students, 3 classes) 

was taught through TPR whereas the control group (36 students, 2 

classes) was taught trough imitation and reproduction 

 Study Design Experimental: pre-test, treatment, post-test, delayed test, statistical 

analysis. 

100%

Effective
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 Results Pre-tests showed no statistical differences in terms of achievement 

for the 2 groups. The post-tests showed a significantly higher 

difference in favor of the experimental group at the listening test 

whereas there was no significant difference at the reading test. The 

delayed tests showed a significantly higher difference for both 

listening and reading tests in favor of the experimental group. The 

above finding was obtained contrary to the study’s expectations. 

 Implications TPR is more effective for both long-term listening and reading 

comprehension of young learners than the traditional imitation and 

reproduction method. 

10. Research Title Teaching Spoken English at Junior High School: A Comparison of 

TPR and PPP  

 Researcher Christian Jones, Michelle Lees, Natalie Donohue, Karen Smith  

 Year 2015 

 Sample 45 pupils (12-13 years old) at the beginners’ level were divided in 2 

groups: 22 in TPR group and 23 in PPP group. 

 Study Design Experimental: pre-test, treatment, post-test, delayed test, statistical 

analysis. 

 Results No significant differences. A short benefit of receptive knowledge in 

PPP group and a short benefit of productive knowledge for TPR 

group, contrary to the expectations which predicted the opposite. 

 Implications Both methods are effective to use for young learners. 

11. Research Title Relationship between Gender and Vocabulary Teaching 

Methodology among Iranian EFL Children: A Comparison of TPR 

and Direct Method  

 Researcher NazgolNekouiNaeini, Mohsen Shahrokhi 

 Year 2016 

 Sample 40 pupils (9-10 years old) were equally divided in 2 groups: group A 

(control group) was taught vocabulary through the Direct Method 

whereas group B (experimental group) through TPR. 

 Study Design Quasi-experimental: pre-test, treatment, post-test, statistical analysis. 
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 Results The application of both TPR and DM had positive effect since the 

mean scores of post-tests are higher than those of pre-tests in both 

groups (TPR: 10.10 vs 15.30, DM: 8.10 vs 11.10). However, the 

mean score of TPR post-test is higher than the DM post-test (15.30 

vs 11.10).  

 Implications TPR is more effective than DM in terms of vocabulary teaching for 

young learners 

12. Research Title A Study of the TPR Method in the Teaching of English to Primary 

School Students  

 Researcher TingtingShi 

 Year 2018 

 Sample 20 pupils (4th primary grade) of the same level were divided into 2 

groups: the experimental group was taught by the TPR method 

whereas the control group by the traditional method. 

 Study Design Experimental: treatment (teaching experiment that lasted about 2 

months), classroom observations, post-test. 

 Results After the teaching experiment, the experimental group attained 

significantly higher scores at the post-test (18.31 vs 12.9). The 

classroom observations ensured the above finding and depicted a 

higher degree of motivation and engagement from the pupils’ side. 

 Implications TPR is more effective than traditional method and it is more 

interesting and preferable for the young learners. 

 

According to the above table, 3 out of 4 studies depict that the TPR method is more 

effective than traditional methods in order to teach English to young learners. Consequently, 

the third hypothesis is to the greatest extent confirmed. Only one out of four studies titled 

“Teaching Spoken English at Junior High School: A Comparison of TPR and PPP”, shows that 

TPR method has equal effectiveness with the PPP method. TPR is not more effective than the 

more traditional PPP method and thus they are both considered as equally successful for 

teaching English to young learners. That is why the findings of the second study are neutral 

since they are both equally effective. It is crucial to notice though, that there was a little benefit 

for receptive knowledge in the PPP group and a little benefit for productive knowledge in the 

TPR group, contrary to the researcher’s beliefs. The above finding is very important if we bear 

in mind that there is a general belief about the effectiveness of TPR’s method in promoting the 
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receptive knowledge of the students. The above study has proved this wrong and thus it is very 

important to experimentally check our common beliefs and theories. 

 

The chart of the studies analysis of TPR’s effectiveness in comparison to other methods can 

thus be formulated like this: 

 

 

Chart 3: The result of studies analysis of TPR’s effectiveness for young learners in comparison to other methods 

 

All in all, from the results of the 12 studies, we can conclude that applying the TPR method in 

ELT for young learners is highly effective to teach both grammar and vocabulary. It is also 

more effective or at least equally effective in one case, in comparison to other, more traditional 

methods. 

 

Discussion 

The vast majority of the studies examined come from Asia, whereas there are only two 

studies from Africa and only one from Europe. Despite of the different national backgrounds 

of the studies, they do have in common some variables. First of all, they are all targeted towards 

young learners because as we have already discussed, TPR method is considered ideal for this 

specific age group. After all, the general tendency on the research field for TPR is focused on 

the young learners. In addition, they are all relatively contemporary studies since the majority 

of them took place during the last decade. Study number nine was conducted in 2004, study 

number six in 2005 and study number seven in 2007. 

The first and last studies of this research exhibit the following design: treatments 

conducted just to the experimental group followed by posttests for both groups. Studies number 

2-8 and study number 11 follow another approach: pretests conducted to both groups, treatment 

just for the experimental group and posttest conducted again for both groups. Finally, studies 

75%

25%

Effective

Neutral
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number 9 and 10 have the below design: pretests conducted for both groups, treatment just for 

the experimental groups, posttests for both groups and delayed tests for both groups as well. 

Only one of them, study number six, had just one experimental group. The following table 

depicts the above information summarized: 

 

Table 4: The design of the 12 studies 

Study Form Groups 

1. Treatment + Posttests Two 

2. Pretests + Treatment + Posttests Two 

3.  Pretests + Treatment + Posttests Two 

4. Pretests + Treatment + Posttests Two 

5. Pretests + Treatment + Posttests Two 

6. Pretest + Treatment + Posttest One 

7. Pretests + Treatment + Posttests Two 

8. Pretests + Treatment + Posttests Two 

9. Pretests + Treatment + Posttests + Delayed Tests Two 

10. Pretests + Treatment + Posttests + Delayed Tests Two 

11. Pretests + Treatment + Posttests  Two 

12. Treatment + Posttests Two 

 

 If we want to compare the above, it becomes obvious that study number six and studies 

number one and twelve are in a less favorable position compared to others since they either 

consist only of one experimental group or do not include any type of pretest.  

As an experiment, where the only information you have is about the outcome 

measure, this is a waste of time and effort. Without pre-treatment measures or 

measures from a second no-treatment control group, it is virtually impossible to 

infer any kind of effect (Robson, 2011, p. 111). 

Seven out of the twelve studies adopt the quantitative approach whereas the rest five use a 

mixed method design. This combination proves extremely effective for any type of research 

since it contains a very important characteristic which is called triangulation. Methodological 

triangulation is about the combination of qualitative and quantitative approaches whereas data 

triangulation refers to data collection based on various methods (Robson, 2011, pp. 87, 158). 

For instance, studies one, two, four, five and twelve, have a mixed method approach and thus 

the findings from the quantitative methods (tests) can be compared to the findings of the 
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qualitative methods (questionnaires and observations). As a result, since the above studies 

incorporate different tactics in order to check the same thing, they appear more valid. “Similar 

patterns of findings from very different methods of gathering data increase confidence in the 

validity of the findings. Discrepancies between them can be revealing in their own right” 

(Robson, 2011, p. 87). In light of the above, purely qualitative studies could also be included 

in our research but since the vast majority of the studies about the effectiveness of different 

teaching methods in ELT have either a quantitative or a multi strategy design, such a choice 

would have been much more time consuming. 

What is more, eleven out of the twelve studies could be classified as true experiments 

since “comparing one or more experimental groups which get a treatment with one or more 

control groups which get no treatment is the way to conduct experimental research” 

(Nugrahaningsih, 2017, p. 26). However, the comparison of at least two different groups after 

the conduction of treatment is not the only requirement for true experiments. “The defining 

characteristic of a true experimental design is random allocation of participants to the two (or 

more) groups of the design” (Robson, 2011, p. 104). Along these lines, only five out of twelve 

studies are actually true experiments. These studies are the following: study number three, five, 

seven, ten and eleven.  

In study number 6 it was stated that it is a quasi-experiment because it has a single 

group pretest posttest design and thus it does not fulfill the first criterion discussed above to be 

categorized as a true experiment. Robson (2011) is critical about the reliability of such designs 

but he does recognize that as part of a wider survey or a pilot phase they can be useful. Study 

number eight is categorized as quasi-experiment, just like study number six but for a totally 

different reason. In this study, although we do actually have two different groups to compare, 

the allocation of participants into these two groups did not happen randomly but rather it is 

based on purposive sampling.  

According to Robson, purposive sampling or low-probability sampling is usually 

applied on small-scale surveys, where “there is no intention or need to make a statistical 

generalization to any population beyond the sample surveyed (Robson, 2011, p. 274). 

However, the researcher of study number eight does not mention anything about the conditions 

and the criteria of the participants’ allocation in the two groups. The same can be witnessed for 

studies number two, four and eleven, despite of the fact that it is mentioned in all of them that 

they are quasi-experiments. 

In study number one it was stated that it is a quasi-experiment but at the same time it 

was also mentioned that the division into two groups happened randomly. However, as we have 
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already seen, random assignment is a basic characteristic of true experiments. Thus, there is a 

confusion about the true nature of this specific study. Finally, in study number nine the division 

into the two groups was not specified upon which exactly basis it was made. Was it a random 

or a purposive sampling? Thus, a conclusion cannot be reached about its true design. In 

addition, the number of participants in the two groups is extremely diverse: 54 students are 

included in the experimental group whereas 36 in the control group. Hence, the inequality of 

participants in each group poses a certain level of reliability threat.  

Having established through the above discussion common and different features of the 

twelve examined studies, an individual discussion for each one of them is being presented 

below: 

 

In the first study, “Using TPR Method in Teaching English Adjectives” (Zhen, 2011) 

there is a mixed methods technique that ensures the reliability of the results since the findings 

from the quantitative data support those taken from the qualitative data. In the quantitative part 

of the research, the mean scores of the 2 groups, the p-value and the effect size of the tests were 

all calculated and analyzed. In the qualitative part of the research, 2 questionnaires were 

distributed: one to both groups and one just to the experimental group. Thus, the researcher can 

compare the differences between the responses of each group in order to reach a conclusion. 

However, in this study the researcher and the teacher of the experimental group is the same 

person and thus it becomes more difficult to remain objective. What is more, the fact that there 

are two different teachers for the two different groups might play a significant role in the higher 

achievement of the experimental group. If the teacher was the same for both groups, then the 

factor of the teacher’s abilities and skills would not interfere in the interpretation of the results. 

Another drawback is that there is not any reference towards the teacher of the control group 

and his or her method of teaching and the length of the treatment. It is obvious that for any 

teaching method to have any significant results, the time factor is crucial. Finally, this study is 

based just on the treatment and the post-tests taken after the treatment. The existence of pre-

tests would have given more validity to the results since the higher attainment of the 

experimental group might not be related just to the treatment but also to the fact that the 

students of the experimental group are high-achievers anyway. 

 

The second study, titled as “The effectiveness of TPR (Total Physical Response) 

Method in English Vocabulary Mastery of Elementary School Children” (Sariyati, 2013), has 

the benefits of a mixed method design (quantitative and qualitative analysis of data) as well. 
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Group statistics and independent sample tests were used to analyze the findings from the tests 

and classroom observations were used to measure students’ motivation and enthusiasm towards 

the TPR method. However, the fact that the classroom observations were made only to the 

experimental group, raises some concerns. What if the students of the control group are equally 

happy and motivated with the teaching method but their lower achievement at the post-test is 

due to the fact that they are low achievers anyway? What is more, maybe some other factors 

not taken into consideration played a role for their lower scores. After all, the mean score of 

the experimental group is not significantly higher than the one from the control group (12.67 

vs 10.19). In addition, here as well we have two different teachers for the two groups but unlike 

the first study, the researcher is not one of them. Finally, the length of the treatment and any 

special characteristics of the conventional method applied to the control group are not 

specified.  

 

In the third study, “Research on the Application of Total Physical Response Approach 

to Vocabulary Teaching in Primary Schools” (Qiu, 2016), only quantitative data are used to 

analyze the findings and thus the benefits of a mixed method approach cannot be found in this 

case. The results are analyzed by SPSS20.0 software in the form of T-tests and independent 

sample tests. In this specific study we get a benefit that is missing from the two previous ones. 

The teacher for both groups is the same. The above is very important since we should always 

take into consideration the impact of the teacher in the efficiency or not of a certain method. 

For instance, some methods might require specific characteristics from the teacher’s part like 

experience, time available to implement different approaches, his or her willingness to 

experiment etc. It is possible that a certain method might work well for a specific teacher but 

not for another one. By having the same teacher for both groups such threats do not exist in 

order to interfere with the results. Another advantage of this study is that it takes into 

consideration the time factor. It is a one-month experiment and each group was taught four 

lessons per week. However, the traditional method used for the control group is again not 

specified. 

 

In the fourth study, “The effectiveness of TPR in promoting pupils’ vocabulary 

retention. A Case Study: first year students of Ahmed Zeid-Biskra” (Marwa, 2019), there is an 

application of a mixed method approach for data collection. We can witness again the existence 

of two different teachers for the two groups and the statistical analysis of data by calculating 

“the values of the two tests’ means, the standard deviation, and the value of the t-test” (Marwa, 
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2019, p. 88). The length of treatment is less (3 weeks) than the one in the previous study and 

unlike the first study, here the questionnaires were distributed just to the experimental group. 

If questionnaires were given to the control group as well, the researcher would be able to 

measure their satisfaction with the use of traditional method as well and not just the satisfaction 

of the experimental group students. 

 

In the fifth study, “The effectiveness of TPR Method in teaching Simple Present Tense” 

(Damayanti, 2005), the teacher of both groups is the researcher as well. On the one hand this 

is positive since both groups (experimental and control) have the same teacher, but on the other 

hand, the fact that the teacher and the researcher is the same person might interfere with the 

objectivity of the study as it was discussed in the case of the first study. Moreover, the length 

of the treatment is around one month and the data collection technique is solely based on 

quantitative approach. One important drawback is that the mean scores of pre and post tests 

are presented in total. Namely, there is no comparison between the results of pre and post tests 

for each group. Thus, the mean scores of the tests for experimental group is 720 in total whereas 

the mean scores of the tests for the control group is 610 in total. Finally, although the age of 

the sample is not specified, it is mentioned that they are beginners and thus we can conclude 

that they are no more than 13 years old.  

 

The sixth study titled as, “The use of Total Physical Response (TPR) Method in English 

preposition teaching” (Nugrahaningsih, 2017), is the only one that does not contain a control 

group. There is just one experimental group to which the treatment is applied and the students’ 

achievement is measured through a pre-test before the treatment and a post-test after the 

treatment. Consequently, it is a quasi-experimental design which according to Robson should 

be avoided as it entails validity threats and the data are not easy to interpret (Robson, 2007, p. 

110-1). “The ‘pre-test post-test single group design’ is commonly found and it is important to 

stress that the deficiencies covered here concern its nature as an experimental design where 

you are trying to decide whether the experimental treatment was responsible for the effects 

found” (Robson, 2007, p. 110-1). For instance, in our case there is a possibility that the 

achievement at the post-test would be higher even if another method, apart from TPR, was 

implemented. The length of the treatment is only two weeks and the teacher is the researcher 

as well, which has the same implications that were already discussed for the first and fifth 

studies. The study design is exclusively quantitative and its validity is measured through the 
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product moment formula and its reliability through the Kinder-Richardson Formula 20. The 

existence or not of statistically significant differences is measured through t-table and t-value. 

 

In the seventh study, “Using the TPR Method to develop the EFL primary pupils’ use 

of English prepositions” (EL-Wahab, 2017), although the treatment length is not very low in 

comparison to the other studies (approximately one month and half), the researcher and teacher 

of the experimental group is the same person, just like in studies number 1 and 5. Moreover, it 

is interesting to notice that the researcher created a teacher’s guide for the implementation of 

the TPR method. In this way, the teaching contents and procedures for each lesson are clearly 

presented. Lastly, the study is exclusively quantitative in nature like the previous one and the 

researcher does not mention any limitations that might be present in it. 

 

The eighth study titled as, “The use of Total Physical Response (TPR) Method in 

Teaching English Preposition of Junior High School at Taweewittya School, Pattani Thailand” 

(Chema, 2017), does not contain a long treatment period (approximately one month). Although 

the validity and reliability are ensured through the presentation of statistical details since it is 

solely quantitative research, there is no reference to the number of the teachers involved and 

whether the researcher was one of them. Like in the previous study, the limitations of the 

research are not mentioned as well. 

 

In the ninth study, “Long Term Retention of English through TPR in a Japanese Junior 

High School” (Kazuo & Koji, 2004), only quantitative methods are used to collect data: 

statistical analysis of results through the Mann-Whitney’s U test and two tailed Exact Test. 

Teachers are not the same people with the researchers. The main advantage of the specific 

study is its length (April-July 2004) and the relatively big sample (90 students) in comparison 

to the other eleven. Moreover, in this study the long-term retention is measured through delayed 

tests that took place 40 days after the end of the experiment and the summer vacation 

(September 2004). These delayed tests showed that whereas for the experimental group the 

post-tests scores remained almost the same after 40 days of vacation, for the control group 

there was a noticeable decline after some time. The existence of the delayed tests places more 

validity on the findings since they confirm that the effectiveness of TPR is not only short term 

but long term as well. 
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The tenth study titled as “Teaching Spoken English at Junior High School: A 

Comparison of TPR and PPP” (Jones, Lees, Donohue, & Smith, 2015), obtains only 

quantitative data as well. It is comprised of pre-tests, treatment, post-tests and delayed tests. 

The statistical significance is measured trough t-test, whereas the effect within each group, 

through the paired sample t-test. The delayed tests took place two weeks after the post-tests 

and showed very important and not expected findings. In terms of receptiveness, the pre-test 

scores are low for both groups but the post-tests are significantly higher for both. The scores 

of delayed tests are a little lower though than those of post-tests and thus a small percentage of 

attrition is suggested for the receptive knowledge for both groups. In terms of productiveness, 

both groups’ scores of pre-tests are low. The scores of post-tests are significantly higher and 

those of the delayed tests even higher. Consequently, contrary to common beliefs, both PPP 

and TPR had strong impact on the acquirement of productive knowledge throughout time.  

 

In the eleventh study, “Relationship between Gender and Vocabulary Teaching 

Methodology among Iranian EFL Children: A Comparison of TPR and Direct Method” (Naeini 

& Shahrokhi, 2016), only quantitative method for collecting data is applied just like in many 

of the examined surveys. SPSS version 22 is used with paired sample t-test on pretest and 

posttest of both groups and an Analysis of Covariance (ANCOVA) to make a comparison 

between TPR’s and DM’s impact on vocabulary learning. The teachers and researchers are the 

same people and the length of treatment is not mentioned. 

 

Finally, the twelfth study, “A Study of the TPR Method in the Teaching of English to 

Primary School Students” (Shi, 2018), adopts the mixed methods approach because the results 

of pre and post tests are enhanced through classroom observations. More specifically, here we 

do not have a pre-test, treatment and a post-test, but the two groups (experimental and control) 

are assessed after each lesson in a time period of about two months (that is how long the 

treatment lasts) and the sums of their assessments form their final achievement. The sum of 

mean score of the students for the experimental group is 18.31 whereas for the control group 

is 12.9. Thus, there is a huge difference but since there were not any pre-test conducted before 

the treatment, we cannot conclude that this significant difference happens just due to the 

application of the TPR method. There might be other factors present as well. For instance, the 

majority of the control group might have achieved lower results with the application of any 

other method, not just with the TPR because they might be low achievers in general. There is 

no mentioning about the previous academic level of both groups. Moreover, the researcher 
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does not mention any limitations that the study possibly contains. Lastly, the fact that both the 

experimental and the control group classrooms have been observed, makes the findings of the 

observations more valid because they are compared and they do coincide with the findings 

from the tests. 
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V: WAYS TO INCORPORATE TPR IN THE CLASSROOM 

The current chapter is focused on the various ways of incorporating TPR in the foreign 

language classroom. There is a presentation of the teaching materials available that is followed 

by a discussion of the importance of the coursebook and the forms of assessment. A special 

reference is made for the Content and Language Integrated Learning (CLIL) approach and 

Physical Education, which can involve the use of TPR.  

 

Teaching Materials 

Apart from the coursebook, which is the most common teaching material in the foreign 

language classroom, the teacher can choose from a wide selection of available sources in order 

to implement the TPR method.  

 

Imperatives 

Due to the great importance placed on physical activity, instructions and movement in 

the TPR method, it becomes obvious that the use of textbook does not have a prominent role, 

at least at the beginning stages. Thus, imperative drills become the most important classroom 

activity in TPR (Putri, 2016; Ummah, 2017; Widodo, 2005). The teacher might start by 

introducing simple commands such as: stand up, sit down, jump, run, open the door, close the 

book etc. Moreover, there are some word group categories such as body parts, classroom 

objects etc. which can be easily taught through TPR. The same is true about the notions of 

singularity/plurality and prepositions of place or adjectives. Simple present continuous tense 

can easily be demonstrated through the TPR technique whereas more complicated tenses pose 

a lot of difficulties. “For absolute beginners, lessons may not require the use of materials, since 

the teacher's voice, actions, and gestures may be a sufficient basis for classroom activities” 

(Richards & Rodgers, 2001, p. 77). 

 

Pictures 

These simple words, instructions and imperatives can gradually increase in terms of 

complexity. For example, the teacher might give the following instructions: Maria take the pen 

and give it to George or George show to your classmates five bags or the students who are 

wearing white T-shirts today must jump, etc. Common everyday objects and supporting 
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materials such as pictures, realia, word charts etc., could be introduced at a later stage (Richards 

& Rodgers, 2001, p. 77). “Asher has developed TPR student kits that focus on specific 

situations, such as home, supermarket or beach. Students may use these kits to construct scenes, 

(e.g., "Put the stove in the kitchen")” (Richards & Rodgers, 2001, p.77). Pictures are in fact a 

very stimulating visual aid for young learners and the more colourful or fancy they are, the 

more likely it is that they will grab their attention (Ur, 1991). Children most of the time love 

drawing their own pictures as well and thus instruct them to draw in the foreign language might 

be a good choice in the implementation of TPR. 

 

Stories 

Pictures, stories and games are considered among the most interesting and engaging 

ways of learning a foreign language for young learners (Ur, 1991). Stories in particular, 

incorporate the basic characteristics of TPR; an exposure to a rich amount of input without the 

necessity to produce language, just imitate and act out in a physical manner, part of the stories. 

For instance, according to Savic, “after children have learned the vocabulary appearing in the 

story by responding to it with gestures or pantomime, the teacher tells the story again and the 

students act it out” (2014, p. 452). Children usually love stories and nowadays teachers have 

many options for incorporating them in various ways. For instance, instead of just reading them 

aloud they can also be presented in audio or audiovisual form. Apart from the development of 

listening and speaking skills, stories help students in vocabulary acquisition, pronunciation, 

critical thinking, empowerment of imagination and intercultural awareness (Demir & Toplu, 

2021). 

In fact, stories have been placed to a very prominent position in the ELT classroom 

during the last decade as the relatively new term TPRS has been formed. This term stands for 

Teaching Proficiency through Reading and Storytelling. Karen Lichtman has collected and 

analyzed a plethora of studies about the effectiveness of TPRS and the concluding remark was 

that: 

TPRS equals or outperforms traditional language teaching in 30 comparative 

studies to date. Teachers can count on TPRS to improve their students’ skills in 

areas such as vocabulary, speaking, and reading, with the knowledge that TPRS 

students can keep pace with (or outscore) traditionally taught students on a 

variety of assessments (Lichtman, 2019, p. 318). 
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It is very crucial to mention at this point that TPRS is not just simply based on the idea of 

reading the stories either aloud or individually. Actually, the co-construction of the stories by 

the students themselves serves as the foundation of TPRS (Lichtman, 2019). 

Consequently, the use of stories does not enhance only the receptive skills as one might 

suggest but rather it is possible to practice the productive skills as well, at least during a later 

stage and not from the very beginning. In the words of Gina Cantoni, “students are not required 

to memorize stories; on the contrary, they are encouraged to construct their own variations as 

they retell them to a partner, a small group, or the entire class, using props such as illustrations, 

toys, and labels” (1999, p. 55). The above techniques are part of the numerous ways to teach 

English through stories in an interactive way that will increase students’ participation. For 

example, the teacher can create scenes from the stories and assign different roles to the learners 

or even the students can perform theatrical plays in English. Interactive storytelling has been 

proved as a more efficient method in comparison to digital storytelling (Demir & Toplu, 2021). 

The nature of TPR method implies the use of interactive storytelling in the English language 

classroom. 

 

Games 

The introduction of stories with the TPR techniques seems to have only positive effect 

so far. The same positive effect can be found in the use of games for foreign language learning. 

Despite some beliefs about the uselessness of their existence in the educational field, it has 

been proved that they can actually boost learning development because they reduce stress, 

enhance motivation and provide real life scenarios for communication (Tuan & Doan, 2010). 

“Children in general learn well when they are active; and when action is channeled into an 

enjoyable game, they are often willing to invest considerable time and effort in playing it” (Ur, 

1991, p. 290). 

Alexiou & Chondrogianni (2017) have conducted a small-case study in order to 

measure the effectiveness of combing games with the TPR method. The selected games were 

Twister and Wii, not only because of their popularity but also because they can fit into 

educational purposes, and the results were very positive for their incorporation with the TPR 

technique (Alexiou & Chondrogianni, 2017). 
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Absence of coursebooks 

The incorporation of all the above teaching materials might suggest that the use of a 

textbook in a TPR classroom, at least at the very early stage, is absolutely redundant. Both the 

Natural Approach and the TPR method “rely less on written materials than on classroom 

routines, visual aids and real objects” (Thornbury, 2013, p. 213). Consequently, coursebooks 

are not necessary in the TPR method. This realization is in total accordance with modern 

theories about the necessity of a coursebook. Scott Thornbury (2013) provides some 

alternatives to textbooks such as: pre-packaged materials, content-based approaches (e.g., 

CLIL11) and of course the widely common tactic nowadays, the use and adjustment of digital 

materials. In addition, “learners would be better served if teachers did not use course books but 

assembled their courses by drawing on a variety of source books such as conversation books, 

timed reading books, intensively-reading books, listening texts, as well as teacher made 

material” (Nation & Macalister, 2010, p. 163). Nevertheless, although in some contexts 

coursebooks have a prominent role, in others they are either totally replaced by supplementary 

materials or used selectively, in combination with them (Ur, 1991). 

Although Bui asserts that “from a teacher’s perspective, TPR is easy to implement as it 

does not require a textbook (unless until a very late stage) or extensive lesson or realia 

preparations” (2018, p. 3), the absence of a coursebook demands from the teacher “to be well 

prepared and well organized so that the lesson flows smoothly and predictably” (Hoa, 2015, p. 

115). Besides, even though great preparation is not necessary for simple TPR activities, it can 

be essential for more complex ones (Ilwana, 2010). Despite the students’ level, teachers will 

still have to create and adjust their teaching materials according to the special needs and 

circumstances of each classroom. 

 

Assessment 

In a TPR class, assessment might take various forms that escape from the traditional forms 

of testing and evaluation. To begin with, comprehension can be proved not only through written 

language but also through physical demonstration. “Assessment in TPR is straightforward—

for beginners the instructor simply observes the student acting out commands to determine 

whether she/he has effective comprehension of the target language” (Bui, 2018, p. 5). The 

teacher can use matching tests or multiple-choice tests but the most natural way to conduct an 

                                                             
11Content Language Integrated Learning-In the following subchapter CLIL approach is analyzed more 
extensively.  
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assessment for a TPR class is through the use of command strips (Denková, 2019). The 

procedure is described below: 

Lists of commands are put into a hat or some other container and mixed up. 

Then each student is asked to select one list, study it for a moment and then 

perform it. Every correct performance scores a point, (e.g. Pick up the red pen. 

– if a student picks up the blue pen, one point is given, if the pen is the right 

colour, the student gets two points), (Denková, 2019, p. 27). 

At a later stage, reading can be tested at the same time through the above method by having 

one student to read the command out loud and another one to act it out (Denková, 2019).  

Another type of assessment that can test various skills simultaneously is to read out loud 

some descriptions to some students in order for them to write them down (e.g., the sun is 

shining above the big brown house that has a garden and five dogs). The students who wrote 

the description down will have to read them to those students who did not write anything so 

that they will draw them or act them out if the description is more interactive (e.g., You have 

to jump five times wearing the red hat).  

“At the intermediate level, however, Asher suggests evaluating student through skills 

created and performed by students. Students are evaluated in terms of their fluency in the target 

language and the amount of new sentences spoken” (Bui, 2018, p. 5). Speaking can also be 

assessed through interviews in which the level of complexity will gradually be increased 

depending on the students’ answers (Denková, 2019). Finally, “at the advanced level, 

traditional language tests can be applied” (Bui, 2018, p. 5). 

 

Content and Language Integrated Learning 

TPR can be incorporated not only in traditional foreign language learning settings but also 

in more alternative and innovative settings, like CLIL.  

Introduction to Content and Language Integrated Learning 

Content and Language Integrated Learning (CLIL) is an approach that combines various 

school subjects with language teaching and it has gained a lot of notice during the last two 

decades globally. In a CLIL classroom, history or science for example, are taught in a foreign 

language. Thus, there is a double gain since students learn two things simultaneously: language 

and content. It is actually, “a dual-focused educational approach in which an additional 

language is used for the learning and teaching of both content and language” (Coyle, Hood 

&Marsh, 2010, p. 1, cited in Mathteoudakis, 2019, p. 7). CLIL was promoted from 1994 by 
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the European Commission as a way to enhance multilingualism in Europe (Mattheoudakis, 

2019; Griva & Deligianni, 2017). In China, CLIL was introduced in 2000 as an experimental 

bilingual approach for teaching English (Xiao, 2016). 

The underlying theory of language learning behind this approach is that language 

acquisition should reflect natural processes. Learning can happen anytime under any 

circumstances as long as there is enough exposure to the foreign language. “In particular, CLIL 

provides an environment for naturalistic language learning where implicit teaching dominates, 

incidental learning is expected and meaning-based instruction is central” (Mattheoudakis, 

2019, p. 9). The above resembles the way that a language is acquired when for instance some 

people are forced to move in a foreign country with zero knowledge of its language. However, 

after some time with no formal instruction, they do manage to gain a certain level of proficiency 

depending on various factors. For kids in these circumstances, the results are even more 

promising since they can be eventually indistinguishable from the natives.  

The negotiation of meaning that takes place in a CLIL classroom is a very illustrating 

example of a natural context. “The effectiveness of CLIL instruction is largely also based on 

the continuous interactions and meaning negotiations that take place between students and 

teachers and among students themselves in CLIL classes…which is what helps them develop 

their language” (Mattheoudakis, 2019, p. 10). What is more, the great amount of input and 

output that can be witnessed in CLIL’s implementation, also support the naturalness of 

language acquisition. Consequently, as we have seen so far, the natural process of learning a 

language plays a vital role in this approach.  

At this point, it becomes very interesting to notice that this natural process in language 

learning was always the ultimate goal or the underlying foundation of some previously 

discussed approaches such as, the Natural Approach, part of which is the TPR method, and the 

more contemporary communicative approaches. Language is not just used for communicative 

purposes but rather through communication learning is achieved. The above principle is the 

base of communicative language teaching and it is also true for CLIL. Although CLIL is 

considered as a post-method model, it has its origins in communicative methods with impacts 

from various approaches (Mattheoudakis, 2019).  

Taking all of the above into consideration, one might think that it is not feasible to introduce 

CLIL approaches to very young learners since they do not have yet a sufficient command of 

the foreign language and thus, they would not understand the content. However, the reality is 

somehow different. In fact, it is introduced in all educational levels with no age restrictions 

(Mattheoudakis, 2019; Griva & Deligianni, 2017). 
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 However, there are some issues that need to be addressed for its efficient use. First of 

all, who is the teacher? The English language teacher or the content teacher? In the first case, 

the English language teacher might not be competent and confident to teach another subject 

and in the second case, the content teacher might not be competent and confident to teach their 

subjects through the foreign language. The sacrifice of one or the other (content or language) 

must be avoided at any costs.  

The ideal situation would involve a content specialist collaborating with a language 

specialist at all stages of CLIL instruction (setting learning objectives, lesson 

planning, material design and production, teaching). Shared expertise of language 

and content teachers is the optimal solution to the implementation of successful 

CLIL classes (Mattheoudakis, 2019, p. 13) 

Another solution is to have teachers trained in both content and language learning for CLIL. 

Nowadays, there are so many seminars and classes, a lot of them exclusively online, that train 

teachers and provide the relevant certificates. However, if one teacher has to be chosen for a 

certain class and they both have the same certificates for CLIL, it still remains debatable which 

one to prefer? The one who is an expert on the foreign language or the one who is an expert on 

the content? In order to answer such a question a lot of factors need to be taken into 

consideration but the basic one is the above: what needs to be emphasized through the 

implementation of CLIL in each specific educational context? The language or the content?  

No matter what the ultimate answer is though, teachers who apply this method must be 

thoroughly trained since it is a combination of different fields and if it is not done correctly, its 

gains would be almost nonexistent. For example, neither students’ level of English will be 

increased nor their understanding of the subject if the teacher lacks the ability to teach in this 

way.  

In light of the above discussion, it would be very illuminating as well to mention what can 

experimental research inform us about the effectiveness of CLIL. Recent studies have showed 

that the implementation of CLIL resulted in enormous gains for vocabulary acquisition, 

positive impact for communicative competence and creativity, beneficial effects for the 

acquisition of academic content and language, enhancement of writing and speaking and finally 

the acquisition of morphosyntactic features and cultural awareness (Mattheoudakis, 2019; 

Griva & Deligianni, 2017). Therefore, CLIL has been proved to be effective for the vast 

majority of language components. However, the research findings for the enhancement of 

motivation are rather contradictory (Mattheoudakis, 2019). On the contrary, there was a study 

which depicted that there was no gain in the oral competence of students in the long term due 



51 
 

 
 

to the following factors: not enough pair/group work, absence of focus on form and 

pronunciation (Coonan, 2008). 

  

The TPR Method in Physical Education as part of CLIL 

Physical Education is a school subject that can be easily and effectively combined with the 

English language as part of CLIL implementation and incorporate exclusively the use of the 

TPR method. As we have discussed in the previous chapters, TPR is about introducing the 

movement element and physical action in the language classroom. There is an abundance of 

movement and physical activity in PE and thus it can become the ideal setting for the 

implementation of TPR’s techniques. “Physical education and sports/play is a course in which 

the TPR method can be applied comfortably” (Coşar & Orhan, 2019, p. 72), whereas the same 

might not be true for history or science. 

As a matter of fact, a lot of attention has been placed globally to the incorporation of ELT 

through the TPR method in PE classes (Suárez-Acevedo, Kathleen-Burns, Duarte-Fletcher, & 

Gómez-Rueda, 2016). “The reasons to consider are a positive predisposition towards learning 

by students and responding with motor actions to the verbal commands given by the teacher, 

which makes this learning meaningful, functional, and interdisciplinary” (Suárez-Acevedo, 

Kathleen-Burns, Duarte-Fletcher, & Gómez-Rueda, 2016, p. 15). The objectives of the very 

first implementation of PE-CLIL approach is the comprehension of basic motor skills and 

movement concepts, e.g., skip backwards, pass zigzag, etc. (Emmanouilidou, 2019) 

The language that is used in PE is direct, concrete and to a large extent consists of 

imperatives; namely it is the kind of language that is taught at the initial stages of TPR as we 

have already seen. The teacher articulates the commands, shows them to the students and then 

they have to act them out. For instance, raise your arm/arms, stretch your leg/legs, jump five 

times, run in a circle form etc. “The teacher can communicate most of the fundamental motor 

skill vocabulary to the student by demonstrating each skill, using the vocabulary and having 

the students practicing the skill” (Emmanouilidou, 2019, p. 138). The above constitutes the 

simplest and initial parts of a PE-CLIL lesson.  

However, when more complex vocabulary and concepts were introduced, teachers had to 

resort to their creative skills in order to make the content understandable (Emmanouilidou, 

2019).  

So, EFL techniques such as songs, rhymes and puppets were also used in the PE through 

CLIL class. Furthermore, the lyrics of English children songs were modified by the 
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teachers to suit the needs of the PE class…while rephrasing and scaffolding were 

employed in every class to link new information to learners' previous knowledge in 

order to make input comprehensible and context-embedded (Emmanouilidou, 2019, pp. 

138-139). 

Moving on, when team sports such as football, basketball, volleyball etc., have to be 

introduced the following technique might be applied. The teacher can first teach the vocabulary 

that is necessary for the chosen sport, then show some pictures/videos in order to explain the 

actions that the students have to carry out and the rules and finally let the students play the 

sport while she/he uses only English to direct and explain. Suarez-Acevedo et al., have 

designed a framework for reference in teaching English trough TPR in volleyball classes at a 

campus of a Colombian university (2016). This framework contains the bellow parts:  

1. commands, rules and activities (124 in total) related to volleyball have been 

formulated in an alphabetic order, e.g., abdominals, athletic shoes, change of 

service, high position, opponents, locker room, ready-steady-go, you are in/out etc.  

2. official sings of the arbitrators, the judge and the line judge have been explained in 

pictures, e.g., team that serves, time-out, ball “in’, attack hit fault, delay warning/ 

delay penalty etc. 

3. fundamental techniques of volleyball have been explained and shown through 

pictures and descriptions, e.g., block, serve, attack etc. (Suárez-Acevedo, Kathleen-

Burns, Duarte-Fletcher, & Gómez-Rueda, 2016). 

The above framework, if altered and adjusted a little bit, can be used for young learners as well.  

In the 3rd Experimental Primary School of Evosmos, in Thessaloniki-Greece, the successful 

implementation of PE-CLIL in the school year 2013-2014 to second graders, resulted in its 

gradual introduction in all grades (Emmanouilidou, 2019). Moreover, in Spain “physical 

education (PE) is frequently taught in content and language integrated learning (CLIL) 

settings” (Coral & Lleixà, 2016, p. 108). Moreover, results from an eight-week study that was 

conducted in a Turkish kindergarten, have showed that teaching English vocabulary through 

TPR in PE course is more effective than traditional methods (Coşar & Orhan, 2019). Likewise, 

an action research in a Spanish primary school, has depicted that there was a significantly 

positive effect from the PE-in-CLIL approach in the students’ oral skills (Coral & Lleixà, 

2016).  
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Syllabus Design 

The introduction of a CLIL approach does not only depend on the teacher but it is rather a 

more complex and long-term procedure which involves various authorities. A school needs the 

approval from local authorities in order to introduce such innovative approaches. However, 

CLIL is divided into two different categories and although the implementation of the first one 

cannot be a teacher’s choice, the implementation of the second one can be the subjective 

preference of each individual teacher. To make things clear, CLIL is divided into two types: 

type A (subject lessons) and type B (language lessons): 

In the former type, the learning aims are based on the content of the school 

subject taught through the medium of a foreign language and in this case, 

assessment is similarly based on content. In the latter type, foreign language 

instruction is thematically organised and content from school subjects (e.g. the 

solar system) is used in the language class. In this type of CLIL classes, both 

the aims and assessment focus on the foreign language” (Mattheoudakis, 2019, 

p. 9). 

Consequently, if a teacher chooses to teach English through type B CLIL approach, 

they will have to spend a lot of time for the preparation of teaching materials and for the 

comprehension of topics that might not be familiar to them, but it is highly possible that 

students’ motivation and engagement will reward their efforts. More specifically, students 

could respond rather enthusiastically to the incorporation of the TPR method in the context of 

PE through the ways that we have described earlier. What needs careful consideration though 

is the degree of the intensity of the above method’s implementation since, as we have seen, 

TPR is usually combined with other methods and does not form an exclusive choice. In this 

case, how often should the TPR be used in the classroom and how often as part of PE-CLIL 

approach? Should it be introduced at the beginning, in the middle or at the end of a lesson? 

Should the teacher construct a specific environment for its application? For instance, change 

the sitting arrangement of the class, etc.? The answers to all of the above questions depend on 

each specific context and the available teaching means of each teacher.  

However, we should not forget to notice that all of the above are relevant to teachers 

who follow a more flexible syllabus which does not contain many restrictions upon the 

approaches, methods and materials that will be used. In many educational contexts, teachers 

are rather restricted as far as what and how to teach. For example, “in many institutions, 

textbooks are the core of the curriculum and all teachers must use the prescribed texts. In other 

institutions, teachers work from course guidelines and supplement them as they fit” (Richards, 
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2001, p. 97). In the same way, the syllabus might be strictly imposed from the institutions 

themselves or the teacher might either participate in its formation or exclusively design it by 

their own. Moreover, there is also the negotiated syllabus in which the teacher and the learners 

collaborate for the constructure of most of its parts (Nation & Macalister, 2010). Richards 

(2001) presents ten different types of syllabuses:  

1. Grammatical/Structural Syllabus 

2. Lexical Syllabus 

3. Functional Syllabus 

4. Situational Syllabus 

5. Topical/Content-based Syllabus 

6. Competency-based Syllabus 

7. Skills Syllabus 

8. Task-based Syllabus 

9. Text-based Syllabus 

10. Integrated Syllabus 

If TPR is used as part of a CLIL approach, then it becomes obvious that the content- 

based syllabus is the most suitable option. For a more traditional application of TPR, the 

situational syllabus can act as a valid organizational unit. This type of syllabus “is organized 

around the language needed for different situations such as at the airport or at a hotel. A 

situation is a setting in which particular communicative acts typically occur” (Richards, 2001, 

p. 156). Thus, since TPR incorporates a lot of role-play and pre-packed materials as we have 

already discussed, it can effectively fit into a situational syllabus. However, because TPR is 

usually implemented in combination with other methods, the integrated syllabus seems the 

most practical choice.  

A syllabus might be organized grammatically at the first level and then the 

grammar presented functionally. Or the first level of organization might be 

functional with grammar items selected according to the grammatical demands 

of different functions. In practical terms, therefore, all syllabuses reflect some 

degree of integration (Richards, 2001, p. 164). 
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VI: CONCLUSION AND SUGGESTIONS 

The last chapter provides a conclusion of the research  findings and its possible implications 

in the English language classroom. The limitations of the research and suggestions for further 

research are also mentioned.  

  

Conclusion 

The aim of the certain research was to examine the effectiveness of the TPR method in 

ELT for young learners. In order to achieve the above goal, twelve studies from different 

backgrounds but with similar designs and approaches, have been analyzed and compared. The 

effectiveness of TPR was measured in terms of vocabulary and grammar acquisition and in 

terms of comparison with other, more traditional teaching methods.  

The analysis suggests that the TPR method is highly effective in the linguistic areas of 

vocabulary and grammar acquisition for young learners, since 100% of the relevant studies 

showed a beneficial effect of TPR’s incorporation in those areas. Consequently, the answers to 

the first two research questions are absolutely positive. 

1.  Is the TPR method effective to use for young learners in order to teach vocabulary, 

based on the current studies? 

2. Is the TPR method effective to use for young learners in order to teach grammar, 

based on the current studies? 

As far as the effectiveness of TPR in comparison to other methods is concerned, it was up to 

75%, because only one out of the four relevant studies showed an equal effectiveness both of 

TPR and PPP method. Hence, in this study TPR was not proved to be the best choice but rather 

equally good with PPP. However, in the other three studies, TPR was proved to be more 

efficient than the other methods and thus since they form the majority, the answer to the third 

research question is positive as well. 

3. Is the TPR method more effective than other, more traditional methods in teaching 

English to young learners, based on the current studies? 

Along these lines, TPR is a method that should totally be introduced to young learners 

because it is highly effective as the examined researches convey. Its introduction can be 

supported through the use of supplementary teaching materials such as stories or games, 

without the need to strictly follow a specific coursebook. An innovative approach would be to 

combine PE with ELT through TPR and thus introduce a content-based environment for the 

acquirement of English Language. However, such an approach requires a lot of cooperation of 



56 
 

 
 

content and language teachers and cannot be implemented if the institutions are not flexible 

enough to leave a certain level of freedom to the teachers so that they will be able to experiment. 

Certain methods might be preferred because time has proved that they can actually provide 

specific results. On the contrary, other methods, not so commonly used might have even better 

results if they are given the opportunity to be implemented in the classroom.  

 

Limitations of the Research and Suggestions for further Research  

The basic limitation of the current research is the relatively small number of the examined 

studies. It is not the same having 12 studies showing certain results with having 24 or 30 of 

them showing the exact same results. In the second case, since the sample is much bigger, the 

results are more reliable. The reason behind the small number of chosen studies for the current 

research is the intention to pertain a balance among the three different categories applied to the 

twelve studies, a balance which does not exist though in the research field of TPR’s application 

in English teaching for young learners. For instance, the majority of studies that are about TPR, 

involve vocabulary acquisition but grammar is rather marginalized.  

In general, there is a little focus of research on grammar and almost no focus on the 

acquirement of the four skills. There are only a few studies that concentrate on listening and 

speaking but they involve teenagers and are thus not suitable for the current research which is 

based on young learners. As a result of the above, future research will concentrate more on 

studying the effectiveness of TPR in listening, speaking, reading and writing of young learners. 

Moreover, since in the current study the acquisition of grammar was tested basically through 

the acquisition of prepositions (3 out of 4 researches were focused on prepositions), other 

grammatical structures, e.g., tenses, comparisons, singularity/plurality etc., can form the basis 

for future research.  

In addition, when TPR was compared to other methods, not all of those methods were 

clearly defined. Study number nine compared TPR to imitation and reproduction method, 

which is rather vague since it can either involve the Grammar-Translation method or the Direct 

Method. In the same way, study number twelve compared TPR’s effectiveness to other, more 

traditional methods, without describing it or specifying what type of method it was. The above 

gap might serve as a reminder for future studies to incorporate specific methods or strategies 

when they are about to compare them with the TPR method.  

As it was already mentioned, this research focuses on young learners. There are not enough 

studies that focus on TPR and teenagers or adults and thus another suggestion is to conduct 
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research for older ages as well. However, lack of enough studies about older learners might 

entail that TPR is not actually implemented for them despite of Asher’s insistence upon its 

effectiveness for all age groups. 

Moving on to the area of research design, the initial intention was to gather at least twelve 

studies with the same experimental design (pretests, treatment and posttests). However, due to 

lack of available studies, the final outcome contained some types of design which raise certain 

reliability issues. To begin with, study number six does not have a control group. It is rather 

beneficial to avoid one group experiments because without comparison to a non-experimental 

group, the effect of the experiment cannot be guaranteed. In addition, the design of 

experimental treatment followed by posttests to both groups (studies number one and twelve) 

without the existence of pretests, does not ensure that the effect of the treatment is what caused 

the different results. For example, the experimental groups might involve more high achieving 

students anyway, that would perform better under any circumstances, not just with TPR’s 

introduction. Hence, the existence of pretests is necessary in order to ensure that both groups 

are more or less on the same academic level. The inadequacies of these two designs can act as 

a paradigm to avoid in order to achieve more reliable findings in future research.  

All in all, despite the fact that the current research has the previously described limitations, 

it suggests that the TPR method has a valid reason of existence in ELT for young learners since 

it is highly effective for both vocabulary and grammar acquisition. It is effective as well when 

compared to other, more traditional methods. Apart from its effectiveness, the fact that it suits 

young learners’ needs and preferred ways of learning makes TPR ideal for this specific age 

group. However, most of the time, it is claimed that it should be combined with other methods 

in order to attain better results. The above assumption may consist part of future research about 

the effectiveness or not of using exclusively the TPR method for young learners. Thus, two 

classes can be studied longitudinally, one implementing exclusively the use of TPR for a long 

period and the other one implementing the use of TPR in combination with other methods for 

the same period of time.  

As a matter of fact, longitudinal studies are necessary  to ensure that the effectiveness of 

any method is tested through time. After all, the strength of methods and approaches can mainly 

be proved through their endurance in time. If a certain method provides only short term results, 

then maybe its implementation should be reconsidered.  
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